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Chapter - / 
Educational Technology 
its Various Aspects 
1-1 English language teaching primarily aims to develop 
four language s k i l l s namely l i s t e n i n g , speaking 
reading and w r i t i n g . The goal of the teacher to 
promote l e a rne r s ' competence in these areas gave r i s e 
to a number of methods and approaches. Most prominent 
among them are the grammar t rans la t ion method, the 
d i rec t method, the audiolingual method and the 
communicative language teaching, which are s t i l l very 
common in schools , col leges and the u n i v e r s i t i e s of 
developing coun t r i e s for teaching of English as a 
foreign language, but in advanced countr ies they have 
been supported by educational technology of which 
radio, tape, t e l e v i s i o n , video and computer are the 
basic components. They have developed very f a s t in 
recent years and proved very useful for language 
learning by exposing learners to the s t o r i e s and plays 
based on nat ive models. More s i g n i f i c a n t l y , the 
advancement of science and technology has made the 
students more t echn ica l minded and motivated then to 
learn English language through technological 
innovations. These technological innovations are 
frequently exploi ted in advanced coun t r i e s , f i r s t , 
because they have enough resources and secondly the 
people are more prone to keep pace with the fas t 
developing technologies . On the cont rary , in the 
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developing count r i es the u t i l i t y of educat ional 
technology i s unanimously rea l ized , but as yet i t has 
not been used for English Language teaching, f i r s t , 
due to lack of resources , and secondly the awakening 
for educational advancement in developing coun t r i e s 
has developed r a the r l a t e l y . More p a r t i c u l a r l y in 
India, the appl ica t ion of educational technology to 
English language i s in i t s infancy. Some open 
un ivers i t i e s have i n i t i a t e d distance education 
programmes in the f i e ld of science and technology but 
they lack the resources in man and mater ia ls for the 
application of media technologies to English language 
teaching. Television and video are used ex tens ive ly 
in c i t i e s and v i l l a g e s for informations and 
entertainment only. There is hardly any i n s t r u c t i o n a l 
system in the country which could use media technology 
for teaching language s k i l l s . The teachers of English 
are s t i l l dependent on t r a d i t i o n a l methodology and 
thus the learners remain unexposed to educat ional 
technology. Besides, the people are a lso found 
s t r i c t l y adhered to t r a d i t i o n a l methods of English 
language teaching. 
1-2 There is no doubt tha t educational technology has not 
been taken ser ious ly in the mainstream of English 
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language teaching. Yet, i t s advantages for the 
teaching of English as a foreign language a re 
s ignif icant ly r ea l i zed . /'Educational technology i s now 
considered to revo lu t ion ize and improve the whole 
methods and approaches of English Language t each ing , 
because i t has immense p o t e n t i a l to provide s t u d e n t s 
with enough oppor tun i t i es to gain access to n a t u r a l 
and l i fe l ike communication. The BBC audio-video 
casset tes are now ava i lab le in abundance to provide 
the learners with c lear na t ive model. 
In English medium schools , the students lucki ly , have 
enough chance to l i s t e n to the teachers who are q u i t e 
ef f ic ient in language s k i l l s and are capable of 
t ra in ing the i r s tudents in accordance with the n a t i v e 
l ike model. But in Hindi medium schools where the 
teachers are not well versed in English and the 
authentic materials are a lso lacking, the s tudents are 
most l ikely to d isp lay very poor performance in 
learning language s k i l l s . In such schools and 
col leges, educational technology can play eminent r o l e 
in English language teaching by way of exploi t ing BBC 
audio video cas se t t e s in the c lass room. The t eache r s 
wi l l be able to t r a i n f i r s t , themselves and t h e i r 
students too on na t ive l ike pa t te rn . These c a s s e t t e s 
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can also be used in English nediun schools to quicken 
the progress and to make language learning nuch acre 
authentic and worthwhile by way of enforcing c e r t a i n 
fixed language skills.^Now the people have begun to 
think that the use of modern technologies in the 
classroom enables English Language teaching to be much 
more meaningful, motivating and effect ive and i t 
offers excit ing p o s s i b i l i t i e s of quicker access to 
authentic materials for the rapid progress in l ea rn ing 
language s k i l l s . I t has p o t e n t i a l to s t imulate the 
g rea tes t number of senses. As, the learners who have 
been well exposed to r ad io , t e l ev i s ion , video and 
computer are most l ike ly to acquire proficiency a t a 
higher rate than the i r unexposed peers in terms of 
accurate acquisi t ion of l i s t e n i n g , speaking, reading 
and writing s k i l l s . 
1-3 Insp i t e of numerous advantages, the concept of 
introducing educational technology in language 
classroom has been confined too narrowly. The common 
fa l lacy which has gone deep in refraining the 
teachers from the use of educat ional technology in the 
classroon is the fear tha t i t dehumanises language 
learning and decen t ra l i zes the influence of the 
teachers on the s tudents . More wrongly the use of 
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educational technology in the classroon has been 
considered unscientific as it is supposed to be 
unanalysable. Such confusions arise in the mind of 
the people only when educational technology is 
considered as a separate entity which causes major 
obstacles in the way of English language learning and 
teaching. But the -fact is that the role of the 
teacher is central even when the language is taught 
through educational technology, because it is the 
teacher who must harness the power of "aedia 
technologies in the classroom and can choose to 
present media materials to the learners in the most 
suitable way in order to facilitate successful 
language learning and teaching. 
1-4 A COMPREHEHSIVE VIEW OF EDUCATIOHAL TECHHOLOGY 
There is a need to evaluate more profoundly the 
concept of educational technology to do away with the 
confusions which have created major obstacles in the 
considerable progress of learning English as a foreign 
language. Alan Hancock explicitly defines the phrase, 
educational technology as follows: 
Indeed the phrase educational technology 
has been coined principally to express the 
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the notion of men, machines and materials 
working together to improve the relevance 
of both teaching and learning process. 
^Hen, machines and materials are the three basic 
constituents which form the true concept of 
educational technology. Machines alone can not 
perform any significant role without equal involvement 
of men and materials, because all of them are equally 
important. The learners can not be fully benefited 
without the sincere cooperation of the teachers, 
because it is the teacher who deduces various devices 
to explain the authentic materials and to instill in 
the learners the yearning for an efficient pattern of 
reading, speaking and writing skills. The 
misconception, as regards the concept of educational 
technology, can be eliminated only when it is 
considered not as a replacement for the teacher but as 
a complementary aid or as a tool to relieve teacher of 
tedious repetitive tasks and thereby to concentrate, 
to a greater degree, on communicative aspects of 
language teaching. 
Hancock, Alan. Planning for Educational Mass Hedia. 
London 1977. P, 5. 
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According to Alan Hancock, if men, machine and 
materials are paid equal attention during the course 
of teaching English as a foreign language, it will 
mark tremendous success. 
By 'men' he refers to human resources which consist of 
the learner and the teacher. The most important 
resource is the learner and his learning effort. His 
considerable respons'v and his untiring effort exercise 
a good deal of influence on language learning. Apart 
from that, there are some important learning 
parameters and systems which should be strictly 
followed by the learner during the period of learning 
language skills which will be discussed at a later 
stage of the dissertation. 
The second human resource is the teacher who is the 
central and integral part in the learning system. 
However dazzling the success of modern invention may 
be in the field of media technology, the teacher will 
always remain central as to help and guide the learner 
through interaction. The teacher imitates, organises, 
arranges and presents the standard materials to the 
learners. It is he who checks the response, progress 
and the performance of the learners through input and 
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feedback, so, it is essential for the teacher to 
build and maintain the motivation of the learners 
fostering dynanisn in individuals and groups as the 
case may be. 
By materials, Alan Hancock means standard materials 
which consist of structures, pronunciation and the 
tone of standard model. The materials should also 
assimilate the cultural context out of which 
particular words emerged. Besides this, a corpus of 
linguistic pattern should also be presented on which 
the learner could model his own behaviour in order to 
identify himself with social and contextual values of 
the country whose language he is learning. 
There is no doubt that the increasing spread of 
English has given rise to a number of non-native 
varieties of English like Indian English, Fillipino 
English, Nigerian English and so on. Though they have 
attracted good deal of attention, yet the learners 
should be made acquainted with the native model, 
because there is no dearth of such authentic 
materials. A number of agencies like BBC, Brighton 
Language centre, Longman and Macmillan have come out 
with a very useful video materials for teaching 
English as a foreign language. 
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1-5 SCOPE OF MEDIA TECHNOLOGY 
With the gradual acceptance of media technology its 
scope of application has extended greatly to many 
areas of education specially into language learning 
and teaching. It offers many advantages to the 
teachers and to the learners as well. It is a 
powerful support to situational teaching, because it 
presents authentic speech of the native speakers and, 
the language is also introduced in the context of 
everyday situation. As a result of this the students 
learn by hearing and seeing the language in action. 
With regard to the scope of educational technology, it 
will not be inproper to quote Sherrington: 
For the first time linguistic 
behaviour could be set in its total 
extralinguistic context; students 
could observe language as it really 
occurs, instead of experiencing it 
through a series of artificially 
created examples 
Sherrington views educational technology as an 
important tool for English language learning which 
gives learners the true picture of language as it is 
2. Sherrington., R. Television and Language Skills. 1973 
London P. 2. 
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really used by native men and women in actual life, 
and it also makes them experience the proper use of 
language in the given context. 
In advanced countries, the scope of media technology 
has received a further impetus by introducing computer 
in Language classroom which can. be very effective 
means of instruction in foreign language learning if 
it is linked with a video disc recorder or a video 
cassette player. 
The computer is an automatic electronic machine which 
can process very quickly coded information according 
to rule instruction fed into machine. There are four 
basic elements in computer: the input, the processor 
the storage or "memory" and the output. In recent 
years, computer has established itself as an important 
device and it has spread rapidly covering various 
areas of education. It is also being used as an 
important tool for language learning. Its role in 
language learning is that of a medium far from 
threatening the teacher's position. Teacher's aim of 
teaching language skills is tremendously facilitated 
by computer. 
1-6 Along with the progress of science and technology, the 
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methods and approaches of English language teaching 
also need to be modified to meet the challenge of the 
time. The rate of progress in learning language 
skills will be doubly enhanced if the students are 
dirjposed to use technological innovations frequently. 
There is no doubt that learner's regular response to 
BBC audio video cassettes will help him in minimising 
pronunciation errors and enable him to read dialogues 
flawlessly, because they contribute a lot to good 
habit-formation through repetition, pattern drills of 
native models. The errors can be identified easily 
and necessary correction can be made in order to make 
considerable progress in language learning. Apart 
from that educational technology encourages active use 
of target language. It provides opportunity to build 
up fluency and promotes a sense of accuracy. It also 
offers opportunities to explore structure and grammar 
in ways appropriate to a wide range of language 
learners. 
Chapter -II 
Teaching English by Radio 
And Tape Recorder 
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2-1 Radio and tape are the two important audio equipments 
which increase the learner's potential to reinforce 
listening comprehension and to enhance his speaking 
skill as well. A number of English programmes on 
radio transmission and the availability of BBC audio 
cassettes offer enthusiastic preparation to 'ievelop 
listening and speaking skills. It is anticipai:ed that 
if learner responds to them carefully, he is most 
likely to learn listening and speaking skills at 
higher rate. But unfortunately radio and tape have 
not usually been recognised as an important vehicle 
for English language learning. The teachers and 
students have always remained oblivious of their 
utility in terms of learning language skills. As a 
result of this these audio equipments are still being 
used for no more than a source of entertainment. 
Their use has been further minimised by the 
availability of glamorous media such as video and 
computer which have attracted the learner a great deal 
owing to their visual presentation. However the 
enormous utility which radio and tape yield can not 
be overlooked. 
As regards the contrast between radio and tape it is 
quite worthwhile to mention that tape does offer 
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enough convenience to the learner, because the learner 
is able to listen to it at any convenient tine. On 
the other hand various programmes on radio 
transmission are also noteworthy such as programmes 
comprising drama, short stories and news put the 
learner in close contact with standard authentic 
materials. If the learner gets hooked to their its 
careful listening since the inception of his learning 
period, his potential of listening and speaking will 
be doubly increased, because the world of radio 
transmission opens new horizons which can be an 
important motivating factor, when applied to the 
teaching of English as a foreign language. One might 
say that it is a door which, when opened, 
instantaneously puts one in communication with other 
people by way of English language which is used for 
international radio transmission. One needs only to 
turn on the receiver in order to pick up signals from 
all over Europe: England, Scotland, Ireland Germany, 
Yugoslavia. Poland, Greece, France, Italy etc. All 
the aforementioned countries use English as medium of 
communication in the world of short-wave transmission. 
The learner's considerable response to the short-wave 
transmission will certainly facilitate communicating 
in English by providing an excellent lesson of English 
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language to learner and thus enabling him to feel 
confident in his ability to speak English in his day-
to-day, life. Besides this, the learner is able to 
learn more about the people and the cultures of other 
countries. 
2.2 With regard to the teaching of English through media 
system, it seems inevitable to mention that BBC 
English by radio is the first and foremost source of 
English language teaching, because it was first time 
during second world war that a number of programmes 
were transmitted for the teaching of English as a 
foreign language so that the people from all over the 
world could get acquainted with war news. Thus 
English language learning became a prerequisite to get 
detailed information about the ongoing war. The first 
English lesson by radio broadcast consisted of a 
series of selected utterances articulated slowly in 
perfect BBC English of the day followed by a careful 
translation in the language of the learner. The basic 
purpose of this lesson was to disseminate war news 
across the world, which aroused enough interest among 
the people to attain rapid progress of English 
language With the end of world war II the interest of 
the listeners increased considerably in the learning 
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of English through BBC broadcast and thus more and 
more people got interested in the learning of English 
as a foreign language. As a result of this some more 
special bilingual courses at advanced level were 
devised in the fifties. The most popular and 
successful was the project to teach English to 
beginners entitled "Calling All Beginners". This was 
an excellent production of English teaching material 
which worked in a {global context attracting large 
audiences from different parts of the world. 
English by radio broadcast assumed still greater 
importance in 1960s when intermediate and advanced 
level courses in English were beamed not only to 
Europe but also to Asia. As television was confined 
only to the developed world, radio lessons in English 
were the only means available to the learners in 
distant developing countries. People in Europe in 
Middle East and Asia began to learn through another 
series of lessons in "Walter and Connie" though it 
was basically a television series. Then occurs the 
refinement of radio vision which incorporates some of 
the advantages of visual support is known as radio 
vision or audiovision in the context of open 
university. Radio vision is cheap, flexible and 
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successful. It has been on the scene of media 
technology for a decade and its potential has been 
stressed enormously. Many teachers clearly find the 
contributions of radio and film strip most useful with 
the help of slide projectors. 
RADIO ITS LIMITATIONS AND SOLUTIONS 
Inspite of all its advantages radio suffers from a 
number of inherent limitations. First it is a medium 
which depends on sound only and hence demands a habit 
of listening which is not ordinaril> available to 
many. It is rather impossible to bring any well 
developed lesson in consonance with the convenience of 
the audience, because radio programmes can be heard 
only once which may pass unheard if the learner is not 
considerably attentive. Secondly no interference or 
control over the broadcast is possible to .suit the 
special needs and interests of the learners, because 
it can not be turned on to be reheard at leisure. 
Moreover in radio programmes, there is no scope for 
interpersonal contacts. There is no interaction 
between the speaker and the listener. The listener 
can not see the performance of the speaker, not the 
speaker can see the listener, because radio 
17 
transmission i s en t i r e ly oral transmission with a 
complete absence of visual components. With a view to 
overcoming some of the l imi ta t ions of the radio 
broadcasting, the following suggestions are given 
below: 
I. As the programme is on the air, the listener can 
listen to anything only once, for all and 
everything changes from moment to moment : so it 
requires listener's constant attention, because 
even his slight indifference towards the radio 
programmes may cause the missing of valuable 
items. Hence it is necessary to have the radio 
programme of amusing nature to sustain the 
listener's constant attention. 
II. Sound being the only medium in radio broadcast 
should be enriched by variety of amusing music 
which is most likely to captivate the listener's 
attention and sustain his utmost interest 
throughout the programme. This passionate 
listening may be considered as the only solution 
for the problems which radio broadcast faces. 
However it is unanimously considered that 
language skills can be easily accomplished by the 
exploitation of the tape recorder. 
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2 . 4 TAPE, A BETTER SOLUTION FOR LISTENING PROBLEM 
I t seems indispensable to define f i r s t what l i s t e n i n g 
actually aaeans in broader prospective Howatt,^ and 
Dakin^ view l i s t e n i n g as the a b i l i t y to iden t i fy and 
understand what others are saying. This involves the 
understanding of speake r ' s accent or pronuncia t ion, 
his grammar and vocabulary and grasping the meaning of 
the speaker 's speech. 
The aforesaid components of l i s ten ing which Wills 
pointed out comprehensively can not be ful ly obtained 
by radio, because radio can not be stopped and played 
back, 
However in t h i s regard, tape recorder has enough 
potent ia ls in giving s tudents excellent c lear s tandard 
models to l i s t e n , r e l i s t e n and to imi ta te . The 
teacher can also do the explaining by stopping tape 
recorder for a while and d i rec t the students to mimic 
pronunciation, speech rhythm and intonat ion. Moreover 
when the teacher records his s tudents ' speech and 
plays back immediately, the students find i t a highly 
1. Howatt , A. and D a k i n s J . , 1974. Language . L a b o r a t o r y 
m a t e r i a l R . ed . J . P . B . A l l e n , S . P . B . A l l e n , and 
S . P . C o r d e r . 
2. Wills. J. 1981. Teaching English Through English-
London. Langman 
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motivating factor in listening to their own voices or 
the voices of their classmates. Besides, wills lists 
a series of micro skills of listening which she calls 
enabling skills. They are: 
* Predicting what people are going to talk about 
* Guessing at unknown words or phrases without 
panicking. 
* Using one's own knowledge of the subject to help one 
understand. 
* Identifying relevant pointsj rejecting irrelevant 
information. 
* Recognising cohesive devices, eg. such as' and 
'which' including link words, pronouns references etc. 
* Understanding different intonation, pattern and uses 
of stress, etc.which give clues to approach the 
meaning and social setting. 
^ Understanding inferred information, eg. speaker's 
attitude or intentions. 
Students can easily trace out their own mistakes and 
thus will be able to improve the quality of their 
voices, pronunciation,accent, self evaluation and self 
expression. Hence the teaching of English language 
can be made more worthwhile if tape recorder is 
exploited in language classroom and played back in 
20 
order to relearn pronunciation, vocabulary, 
structures, intonation, words and phrases and so on. 
Moreover the task of language learning in the 
classroom has been made easier by making BBC audio 
cassettes easily available to the learner. 
2.5 BBC ENGLISH COURSES (ON AUDIO CASSETTES) 
I. BBC Beginners' stage 1 (staindarci ) 
BBC Beginners' Course is a forward looking course. 
Its syllabus, design and methodology are in line with 
the latest trends in language teaching.BBC Beginners* 
English course satisfied all needs for learning a 
language by providing work on -
a. Communicative skills ( ie English conversation 
etc. ) 
b. Fluency 
c. Correct pronunciation 
d. Grammar and s t ruc tu r e prac t ice e. wr i t t en 
pract ice 
The course deals with everyday incidents such as : 
Meeting people; in t roduct ion, Home, Planning Journey, 
Making arrangements. Describing people. Making 
compassion and so on. The course consis ts of a 
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teacher's book, a student's book, a work book and five 
cassettes. 
II. BBC Beginners' stage II (standard) 
This course is a continuation of stage 1 of BBC 
Beginners, English course. Major features of this 
course are: 
a. Its presentation of the varieties of English as a 
language of international communication. 
b. Its coverage of the language required for simple 
but effective communication both social and 
professional context. 
c. its learner centered, activity based approach. 
After every few lessons, there is a lesson for 
checking what you have learnt. By the time you 
complete the course you acquire a good command over 
the English language and use it with confidence in any 
situation at work or the social situations. 
III. Keep up your English 
This course is equally suitable for beginners and 
those who already have a good knowledge of English and 
22 
wish to brush up. Basic grammar is dealt with 
completely. Translation of the first 14 lessons is 
available in Hindi, Urdu, Gujarat, Tamil, Telgu, 
Kanada, Malyalam and Bengali. 
IV. Getting on in English (intermediate English Course) 
The course is suitable for those who already have an 
elementary knowledge of the English language. As the 
students of this level somf.times even make relatively 
elementary mistakes, simple revision points are 
introduced in the beginning of each lesson and are 
then developed to bring in more difficult structures. 
The text book contains comprehensive language and 
grammar notes, exercises and their answers and word 
list besides the text of the recorded lessons. By the 
time the student completes the course he/she will 
acquire a good command of the language, confidence to 
speak in different situations and a sophisticated way 
of expression. 
V. Choosing your English (Advanced English Course) 
This course aims to help the learner to widen his/her 
range of expression by showing the style, idiom and 
intonation appropriate to various moods, situations 
and relationships. It concentrates not only on what 
=3 CJ 
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aid but also on where and how it is said. For 
this reason idiom and pronunciation are given equal 
place with grammar and vocabulary. It will give the 
student a complete mastery over the English Language. 
The text book contains teaching notes, exercises, 
word-list and Drills. The Drills are also recorded. 
VI. Make or Break 
Make or Break contains 6 of the most dramatic stories 
of our times in a series of programmes specially made 
for students of English. 
The programmes use extracts from interviews with many 
of the main characters as well as contemporary BBC 
reports from around the world to build up the story. 
In the accompanying book, text of the recorded stories 
is given alongwith notes explaining some of the more 
difficult language used and a wealth of background 
material. 
VII. BuzZjPrinary English Course 
Buzz follows a carefully structured syllabus. It 
contains approximately 400 words and takes a complete 
beginner to a good elementary level. Buzz aims: 
a. to begin training children to think and to look 
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for meaning using contexts , i l l u s t r a t i o n s , words, 
sounds, numbers, colours and t h e i r ex i s t i ng 
knowledge. 
b. to focus on specific learning s k i l l s of memory, 
iinaginatioa and good study h a b i t s , i t a lso 
encourages children to i n t e r a c t , cooperate and 
work toge ther . 
G. to get pupi ls used to communicating and 
in t e rp re t ing body in spoken and wr i t ten English. 
VIII . T ige r ' s Eye 
These audio casse t tes provide ac ross - sec t ion of 
s t ruc tu res , t enses , s tyles and r e g i s t e r s . The context 
of the s tory allows the p rac t i ce of many d i f f e r en t 
language s k i l l s and functions, including taking 
messages, giving ins t ruct ion, repor t ing te lephoning, 
making appointments, asking quest ions and expressing 
opinions. 
An important feature of both radio s e r i e s and audio 
casse t te recordings is the na tura l j ux tapos i t ion of 
India and B r i t i s h voices. I t includes well known 
Indian actors with standard and regional accen ts . 
David Blake, as a native English provides n a t u r a l 
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model for British English. Tiger's Eye is thus very 
easy to understand for the beginners. 
2.6 The availability of BBC audio cassettes makes English 
language learning appreciably faster. The BBC audio 
cassettes enable the students to achieve native like 
pronunciation along with greater degree of 
communicative competence. Hence the importance of 
tape recorder in comparison with radio is far greater. 
Moreover it offers some special advantages over the 
radio. As far as the adequate control of listening is 
concerned, the learner needs repeated practice which 
can be fully accomplished by tape recorder. Regular 
practice of learning authentic English by tape 
recorder provides the students with immediate feed 
back by enabling them to master accurate 
pronunciation, intonation and accent. This develops 
enough confidence and provides more chance to practice 
and repractice the standard models. 
Chapter -III 
Role of Audio Visual Aids in 
English Language Teaching 
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3.1 Sound and vision are the two important modalities which 
constitute the basic components of Audio visual aids. 
The association of words and phrases with visual 
.pictures enrich vividness and ...ffer thorough 
elucidation of the whole context. The importance of 
audio visual aids is further confirmed with the 
realisation of communication as the main g'oal in 
learning of English Language. Thus the communicative 
language teaching gave rise to the direct method of 
language which can be fully achieved by audio visual . 
aids. The visual pictures on the screen bring forth 
the complete communicative situation, and promotes 
creative power by sparking of learner's sensuousness 
and sensitiveness. Moreover the integration of sound, 
and vision lays profound effect on the learner by. 
depicting real life situation, real life people and 
real life language. Not only does the learner learn to 
decode and understand the verbal elements of target 
language but he also learns to incorporate aural clues 
* such as intonation and pauses, papralinguistic • 
information such as facial expression, gestures, 
register, social setting and cultural behaviour. So by 
making use of these audio visual elements in a class,, 
the passive learner can be turned into active learner 
by tickling his interest and providing him with 
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stimulating task that may generate the learner's 
considerable response and increase his sense of 
participation considerably. 
When people ure learning any foreign language, they are 
most likely to feel difficulties in arriving at 
accurate comprehension of speech. It is a well known 
fact that an effective way to help learner overcome 
these problems is to use audio visual aids, more 
particularly in the area of fantasy and imagination. 
The words, images and symbolism in association with 
visual pictures evoke the learner's utmost emotion and 
give him clear idea of the actual situation. Moreover, 
the speaker's behaviour and his mood become more clear 
through visual picture. Television, films and video 
programmes are the most useful audio visual aids which 
could be frequently used in the classroom for English 
language teaching. This is verily acknowledged that 
English language is still taught through literature at 
every level which includes poetry, drama, novel, short 
stories and so forth. If some of their cassettes, 
which have already been prepared are shown to the 
learner alongwith textbook, the learner will certainly 
acquire complete comprehension of the actual meaning, 
actual pronunciation and actual accent. Besides this, 
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the use of telrivision and video supplements English 
language teaching in terms of getting familiarity with 
cultural background of the country which is quite 
•relevant in non-speaking locales. It provides enough 
exposure to the wide variety of cultural context. This 
is unanimously accepted that the understanding of 
culture does lead to the un^lerstand ing of tlie language. 
There is no doubt that televisivon and video not only 
entertain the audience but they also bring an air of 
reality into classroi.m and provide students with 
authentic speech fortns of standard models. 
3.2 The latest development in teaching methodologies 
centres around communicative approach in which the 
comprehension of meaning, contextualization and 
pronunciation are of paramount importance. Almost all 
the eminent featur-.-.-i •. P C'Mumun icat ive approach find 
their best exposure in audio visual aids through which 
English language teaching gets consummated. In 
television and vide^, paralinguistic features and 
visualization enormously promote English language 
teaching. One finds speaker on the screen conveying 
'meaning to his dialogue partner through arm movements, 
fai.-ial expression gestures, context and so on. 
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Mox'-eover the speaker and the other participants in the 
dialogue can be seen and heard. The language learner 
can easily see the age, sex, relation, dress, status 
and the feeling of the participants. Similarly, the 
setting of the communication becomes more clear because 
the language can be seen on the screen where the action 
is taking place. These informations may further help 
to clarify whether the situation is very formal or 
perhaps informal. All these components present 
complete communicative situation and develop 
considerably the learners's fluency and his 
communicative competence. 
3.3. Television is an audio visual medium which has enormous 
potential in sustaining the viewer's interest to the 
point where his participation becomes so active that he 
starts responding carefully, to the concerned 
informations and vocabulary. Both, the concerned 
information and vocabulary are indispensable to achieve 
competence language skills. Hence the learners are 
hereby advised to watch television not for 
entertainment only but for achieving proficiency in 
language skills. Now if anyone claims that television 
is not accessible to the masses is rather 
unjustifiable, because television has reached almost 
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every house and it can be used by the parents to 
enhance the children's vocabulary of English language. 
Besides this, the relevant inforsaations the learner 
•^gathers from TV programmes on any subject, develop in 
learner enough confidence and this also facilitates 
communication, because the things which promote 
communication most are the relevant informations and 
the working knowledge of the language. Both are 
equally important. This is, infact, true that one 
cannot speak if one does not know what to speak. 
Similarly if one does not have the working knowledge of 
English language, one cannot communicate himself 
properly. So it will be quite proper to say that both 
are supplementing of each other in developing 
communicative skill of the learner. 
Teachers and learners of a foreign language are 
confronted with the problem of provision or rertoration 
of context. We learn our own language in its context. 
• Here again Close Circuit Television (CCTV) will prove 
• its worth. We gradually associate words with objects 
and behaviour, because the people who speak the target 
language use the words in relation to their behaviours 
and those objects. Classroom teaching of foreign 
language has often been absolved from the context but 
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the television: 
has the popular strength that it 
deals with what are obviously real 
life and here now stimulations. The 
situations are presented to the 
students and dealt with by the teacher 
and, to their uanifest reality, is 
added the tremendous value of 
complete visibility^ 
From the foregoing quotation, it is quite clear that 
television offers enough stimulation to the learner and 
the visual clues manifest real life situation and real 
life language and thus promote the learner's 
understanding of the language. 
4 Television and Language skills 
Language skills are usually recognised as listening 
speaking, reading and writing. Listening skill 
concerns the recognition of sound and quick 
understanding of the meaning of the whole sentence. 
Speaking skill involves complete communication along 
with correct pronunciation, accent and the rhythm of 
Mac Lean, R. Television in Education 1968 London. PP-
11-12 
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the language. Reading skill involves the recognition 
of written vords. The writing skill involves the 
correct representation of the ideas in written forn 
speech and writing originate in the uind of 
speaker/writer, who wishes to communicate. This 
requires the writer's and the speaker's imagination for 
correct measurement of words in accordance with the 
context. The listener /reader, wishes to understand 
such communication. We now turn to the possible uses of 
television in order to examine the kind of 
contributions which television might make to the 
development of listening and speaking skills. 
a. Listening skill 
Television provides learners with adequate control of 
listening skill and enables them to recognise the range 
of segmental and superasegmental features of English 
through visualization of speech that promotes 
understanding where the learners are incapable to 
understand. This is, infact, true that every listener 
requires to recognise the particular phoneme in English 
sound system, for example, the problem of teaching an 
initial S/the distinction, sink/think, sank/thank, 
sick/thick, which can be handled fairly well by 
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television. Full understanding of these words which 
have almost similar pronunciation can be fully achieved 
if they are associated with visual picture on the 
television screen. Moreover, television can make 
speech practice more meaningful by producing pictures 
in visual mode while giving the auditory information in 
the sound mode. Keeping this in view, much emphasis may 
be laid on the use of television for the teaching of 
English language, because during the course of 
listening to the speaker on television, we watch his 
lips-movement and observe some of his important 
gestures which help our understanding of the 
utterances. A classroom teacher who endeavors to 
demonstrate the position of the tongue for the English 
*"I' in 'lips' or the lip position for the vowel sounds 
in 'Lock' look or Took/Talk, will find difficulty on 
demonstrating them satisfactorily for the benefit of 
the whole class. Television can show the movements of 
the articulatory organs with great precision either by 
, close-ups of speaker's mouth or by filmed, or 
diagrammatical representation of what happens to the 
organs of speech in particular articulation. 
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b. Speaking skill 
The thing that contributes most to speaking skill is 
the speaker's confidence which can be fully developed 
by mastering the maximum aspects of language learning. 
Most eminent among them are the recognition of the 
sound system, correct pronunciation and rich vocabulary 
and intensive ideas which can be accomplished by 
television. The thorough acquaintance with the 
versatility of ideas is possible by listening to the 
group of people who are very prompt in infusing new 
ideas into the set subject. Besides this, the 
appropriate use of language and pronunciation used by 
the intellectuals on television do enhance listening 
skill and bring forth the spontaneity in the speech. 
Some of the important TV programmes which are now being 
telecast on various channels are as follows : 
1. The World This Week: News Magazine 
2. Turning Point 
3. Question Forum 
4. Maiden Flight 
5. Affair of the State 
6. World Report 
7. Knight Rider 
8. UGC Programmes 
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9. Science and Technology. S a t e l l i t e Te lev i s ion 
10. BBC World News Every hour 30 Minutes 
11. ToBorrow's World 
These programmes along with many others, provide the 
learners with all sort of informations, be it 
political, social, national or international. These 
informations widen the learners, vocabulary of the 
target language and improve their speaking skill 
enormously. 
5. Language Laboratory 
The most important advancement in language teaching 
efficiency was language laboratory in the fifties which 
was considered to be a powerful aid for teaching 
language skills. But its utility has been outdated by 
more recent invention of television and video, because 
television and video have enough potential to promote 
almost all the skills where as language laboratory is 
confined to the skills of listening and speaking only. 
Moreover the laboratory work becomes boring and 
repetitive and reduces the learner's keen interest. 
The audiolingual exercises were once being practiced 
when language laboratory was much in use. But they can 
be more effectively practiced now by television and 
video. From the point of view of cost, space and 
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utility, the use of nini lab relatively seems to be 
Bore feasible proportion. Mini lab has almost the same 
function which a language lab has except that it does 
not have console and the individual learner uses it 
according to his need. It is less expensive and 
instead of having ten or twenty booths in language lab 
we could have a few mini labs at a much lesser cost. 
3.6. Movies 
Films provide complete visual images along with 
aesthetic pleasure which sustain learner's interest by 
arousing his maximum senses. Films can be the main 
vehicle for English language learning. Through them, 
contextual background can be made real, because they 
bring real picture of culture, behaviour and 
temperament of non native speaker into the classroom 
and thus make viable atmosphere for English language 
learning. In movies, speech is associated directly 
with action which helps in removing Li interference of 
mental translation. But the problem which can be 
generally associated with movies is that the students 
can be possessed by their entertaining elements, so, 
the teacher should use them dexterously in the 
classroom by undertaking a number of oral and written 
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a c t i v i t i e s . Some suggestions, in t h i s regard, for the 
teachers as for the students are as follows: 
a. Oral Activities 
I. General discussion of the uovie should be held to see 
whether or not the students enjoyed it, and clarify 
parts they night have not understood. 
II. Summary of the movie: skipping around the class and 
asking each student to continue the narration of the 
plot in one or two sentences. 
III. Small group role plays: Students can take the parts of 
the movie's protagonists and re-enact specific scenes. 
An alternative is to put them in imaginary situations 
based on the movie. 
IV. Grammar structures: Some striking structures should be 
picked up for open discussion and the students should 
be asked to produce some more sentences of the same 
pattern. 
b. Written Activities 
1. Movie Reviews : Students should write a movie review 
for another class or for a newsletter, either 
recommending the movie or saying why they would not 
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recommend the people see it. 
II. Sunnary : Students should write a summary of the movie 
or write a letter to a pen pal telling him or her all 
about the movie they saw. 
III. Dialogues: Students should select a scene from the 
movie they especially liked and then rewrite the 
dialogue from memory. 
IV. Role Plays: Any of the role plays mentioned above can 
be written as a dialogue or as a short skit (in small 
groups of students). The application of this approach 
will show very positive results in written classes. 
This will enrich the situations, thinking and help them 
to express themselves creatively on the topics 
presented in the class. 
Chapter -IV 
Video Presentation in 
English Language Teaching 
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4.1 Video has proved to be the uost useful resource for 
English language teaching, because no other 
technological aids play as iuportant a roie as video. 
Apart from its being the combination of sound and 
vision, video offers the facilities of freeze frame, 
rewind and re-play. Video recorders can be used to 
store programmes for showing at any convenient time. 
On the contrary, television broadcast is ephemeral and 
usually one way. If the viewing time has not been 
used well by the learner, he will not be able to avail 
himself of the opportunity. Likewise video recorder, 
tape recorder too presents similar facilities, but due 
to lack of visualization, it fails to create equal 
effect on the learner. A number of advantages of 
video are also found in radio, tape recorder and 
television, but they do not offer the same facilities 
for classroom exploitat-.on of material and content 
that video recorder does. Some other features of 
video recorder which are also shared by other related 
media are the presentation of real life situation and 
complete communication. In this regard Jack Lonergan 
firmly states: 
Video brings a slice or real life 
into the classroom. It presents the 
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coBplete conmunica t ive s i t u a t i o n . 
Language l e a r n e r s no t only hear the 
d ia logue , they a l s o see the 
p a r t i c i p a n t s in t h e sur rounding where 
the coBBunication t a k e s p l a c e . The 
v i sua l informat ion not only leads to a 
f u l l e r comprehension of the spoken 
language but can a l s o b e n e f i t l e a r n e r s 
in a number of o t h e r ways^. 
From the foregoing q u o t a t i o n , i t becomes q u i t e c l e a r 
t h a t l ea rne r i s able t o see the behaviour and s o c i a l 
r e l a t i o n s h i p of the p a r t i c i p a n t s and can a l so p e r c e i v e 
how people reac t when they a r e angry , sad , s a r c a s t i c , 
t h o u g h t f u l , impoli te and so on. Express ing h i s views 
on the e f f ec t i venes s of v i d e o , Wi l l sa a l s o w r i t e s : 
That i t i s p r e c i s e l y because of the moving v i s u a l 
components t ha t video i s popu la r a id in the language 
c l a s s room, at l e a s t with t e a c h e r s t r a i n e d in i t s u s e . 2 
W i l l s be l i eves tha t the v i s u a l component of video i s 
one of the major f a c t o r s in promoting the l e a r n e r s , 
1. J a c k , Lonergan: video in Language Learning 1984 London 
P. 1 
2 . W i l l s , J . "The Role of v i s u a l Element ID SPPken 
D i scou r se" in video a p p l i c a t i o n in Language Teaching 
ELT Document. 
114 England 1983 P. 30 
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understanding of the language in its totality. 
Visual pictures completely remove the vagueness and 
the complexity of the conversation and thus supplement 
the learners' understanding. Thus video cassettes can 
prove to be quite significant for complete 
understanding of the language. The types of video 
programmes which should be prepared for English 
Language teaching are as follows : 
I. Video recordings of language teaching broadcasts and 
films. 
II. Video recordings of domestic television broadcasts, 
such as comedy programmes and news programmes. 
III. Video recordings of specialist films and television 
programmes, such as documentaries produced by 
industry, or educational programmes. 
IV. Video language teaching materials made for the 
classroom rather than for public transmission as 
broadcasts. 
V. Self-made video films involving the teachers and the 
learners. 
These self made video materials should have specific 
learning goals relating to developing new vocabulary. 
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variety of language structure and coninunicative 
ability. The thing which is worth nentioning in this 
context is that video materials should be authentic so 
that the learners can be exposed to the authentic 
language of the native speakers which is a bit 
difficult to understand in the beginning. But learner 
can overcome this problem by listening to the variety 
of authentic materials regularly. 
2 A variety of video materials alongwith brief 
introduction are as follows: 
4.2. Follow Me Part I 
Follow Me Part II 
"Follow Me" provides essential skills for everyday 
communication. It can easily be adopted to suit a 
wide range of learning context. Light entertainment, 
drama and documentary methods of presentation are all 
employed and entertaining. Comedy sketches are used 
to illustrate important teaching points. Step by 
step, it takes absolute beginners to a level at which 
they can communicate with confidence in English on 
every day matters. 
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I I . On We Go 
'On we go ' i s a video s e r i e s wi th suppor t ing n a t e r i a l s 
for new beg inners . The f i r s t twelve u n i t s r e v i s e a 
number of documentary s t r u c t u r e s and e s t a b l i s h a b a s i c 
vocabu la ry . The video d i a l o g u e i s spoken c l e a r l y and 
s l owly , with frequent p a u s e s . 
I I I . Person to person ( I n t e r n e d l a t e ) 
"Person to person" i s a course wi th suppo r t i ng 
m a t e r i a l s designed to enab le s t u d e n t s t o unders tand 
and use a r e p e r t o i r e of e x p r e s s i o n s t h a t r e l a t e t o 
s e v e r a l e s s e n t i a l language f u n c t i o n s and t o handle 
t h e s e express ions a p p r o p r i a t e l y on the s p e c i f i c 
c o n t e x t in which they are be ing used . 
IV. Bid For Power 
"Bid for Power" is a course of English for the 
advanced learner. It is aimed at people who need to 
develop English language skills for negotiating with 
other speakers and representing their firms in English 
speaking environments throughout the world. 
The video component for' Bid For Power'is in the form 
of a drama serial set in the world of international 
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commerce and industry. The cultural settings and 
business practices are international rather than 
specifically-British or American and the special 
activities in which business people are involved, are 
given prominent attention. 
V. Teaching observed (For teachers) 
It enables teachers to watch other teachers at work 
and to adopt what they see to suit their own 
circumstances and the needs of their own students. It 
is designed for use in teacher training institution. 
The theme of the "Teaching Observed" is that the 
language taught in the classroom must prepare students 
for the language of real life, whether at work or in 
other subjects that they will study in English. A 
single lesson cannot show how a class develops 
practical language skills. So "Teaching Observed" 
also shows the development of supplementary reading 
and reference skills and the ability to write letters, 
reports and essays. 
VI.Video in the English Class 
It illustrates ten activities to help teachers make 
more productive use of video. These are silent 
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viewing, Freeze frame, Roleplay, Behaviours study, 
Prediction, Thinking and feeling, sound only, watchers 
and listeners, telling the story, culture comparison. 
It further offers guidelines which can be adopted to 
suit the needs of the individual teacher. Each 
strategy has been developed to encourage a lively 
communicative atmosphere in the classroom. 
VII. Muzzy in Gondoland 
This is a lively new beginners course for children. 
An action packed animated cartoon acts as a powerful 
and stimulating language teaching tool while at the 
same time entertaining young learners with a story 
about Muzzy, friendly monster from outer space and his 
friends. To make sure that children understand the 
language in the video, a character called Norman 
appears from time to time and explains important 
teaching points in a simple but effective way. 
8. BBC Business English 
'BBC Business' is a study pack for business people who 
want to use English confidently at work. The business 
dialogue and documents are supported by a range of 
activities and study aids. It contains lively 
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dialogues, which illustrate how business people take 
on the telephone, in aeetings, at conference and on 
social occasions. It also contains letters, meaios, 
reports and other documents to provide, reading 
practice and models for writing. Interview techniques 
are explained in detail. These exercises designed to 
develop vocabulary practice grannar and promote 
speaking and writing tasks. 
IX. English Pronunciation 
It has been designed to acquire correct pronunciation 
by describing systematically the characteristic sound 
of spoken English and its stress, rhythm and 
intonation. 
Some more special courses for business English are: 
a. The Language of Business 
b. Business communication 
c. The Financial English 
d. Export English (Course for Business 
Executives) 
e. Take a Break (Travel) 
f. Medically Speaking 
g. Key to Business English 
4.3. ClassrooB Activities 
In Order to exploit aforesaid video materials fully 
in the classroom, one should integrate the following 
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activities into the lesson. 
Pre-viewing 
Anticipate 
Viewing 
Present 
Exploitation 
Conpare 
Practice 
CoBBunicate 
Viewing 
Reinforce 
Follow-up 
Consolidate 
These activities depend on the selected material/ 
student-needs; their ages and instructional objec-
tives. A teacher nay choose to integrate all these 
activities in a given lesson. The activities 
presented below are, for the most standard 
communicative activities that have been adopted for 
use with films and video materials. 
I. Previewing Activities 
The primary purpose of previewing activities is to 
prepare students for the actual viewing of a 
film/video materials. Hence the teacher should give 
the class a task before hand to make the students 
listen with more attention at the time of actual 
viewing, so that language skills could be enormously 
improved. A few suggestions in this regard are as 
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f o l l o w s : 
A. The class should l i s t e n to a t apesc r ip t of the 
video sequence and inagine what i s happening. 
Where and when, why and what type of people are 
involved. 
B. The c lass should be divided into a number of small 
groups, so tha t every individual learner can be 
engaged in discussion and every viewer can be 
enabled to come out with his own comments and 
remarks. 
C. Textual information of the topic should be handed 
out to be read and discussed before hand to e l i c i t 
or extend ex i s t ing knowledge. On the b a s i s of t h i s 
information the c lass can discuss how the top ic 
can be v i sua l i sed and what location w i l l be used. 
D. The t ranscribed dialogue of the video sequence i s 
read aloud by the learner for pronuncia t ion, 
intonation and s t r e s s . After the film c l i p i s 
shown, they can discuss the d i f fe rences and 
practice ce r t a in aspec ts . 
E. Students should examine the t i t l e of the 
film/video in order to hypothesize i t s content . 
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This quick activity can be done in a class or in 
small groups. 
F. In order to involve learners in brain storming 
activities, the teacher can pose questions or 
elicit inforttation that link student's past 
experiences with the video material. For 
instance, if the film Stuntman (Pyramid Film) 
accompanies a unit on "Profession", the teacher 
can involve the students in the following 
activities. The teacher should encourage the 
students to think of such five professions that 
can be dangerous or have risk. The students, 
then, should be asked to write down the risks of 
those professions and interview the students from 
other groups by such questions-would you like to 
be-- ? Why? Why not ? 
II Viewing Activities 
There is no doubt that sound and vision are the two 
important components of video which are normally 
played together, But sound and vision can be played 
separately in order to lay specific impact on the 
learner. Thus in order to encourage language 
activities, the video can be presented to the class in 
four ways: 
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1. Viewing straight through 
2. Sound on vision off 
3. Sound off vision on 
4. Viewing in parts 
I. Viewing straight through: 
When a video sequence is shown right through, it 
prepares the learners for what they are about to learn 
and familiarizes them with the whole context. Showing 
straight through, the students should be prevented 
froB the task of note taking and completing 
worksheets, otherwise they are »ost likely to niss 
some of the important visual informations. The basic 
aim of showing straight through is to give learner the 
glimpse of video material as a whole, so the video 
cassettes should be shown without any interruption. 
II. Sound on, vision off 
It means to remove temporarily the visual element of 
video tape and listen to the programme without visual 
presentation. Such practice can be used to mark a 
notable contrast between presence and absence of 
vision and ultimately enable the learner to conclude 
that he will be missing a lot of things due to 
continuous absence of visual presentation. But the 
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thing which is worth uentioning is that the vision is 
renoved temporarily to reinforce, listening 
conprehension which can be fully achieved if the 
learner's attention is, for a while, kept detached 
froB vision. 
III. Sound off and vision on. 
Removing the sound from a video presentation leaves 
the learner with only visual coiBponents and persuades 
him to understand and anticipate the meaning with the 
help of visual clues. Such practice puts the 
learner's imagination at work and then promotes his 
ability to understand paralinguistic features, arm 
movements, facial gestures and eye contacts. 
One more thing which reveals the utility of such 
practice is that if video is stopped or made slow 
moving, the visual cues can aid comprehension of more 
than just words and can prove to be more meaningful as 
the indicator of mood, emotions or temperament of the 
speaker. Mood, emotions, and temperament which are 
the psychological aspects of communication are 
integral parts of language learning. Apart from this, 
the learner can be asked to interpret what these 
visual clues actually mean. Afterwards, the sequence 
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is shown again with sound and differences are 
discussed. Such practice can also be used to enhance 
writing skill. The learners can be asked to write 
what they have perceived through visual clues. Thus, 
visual elenents can be exploited to nake the learner's 
imagination fertile and prolific. 
IV. Viewing in Parts 
The video Material can be divided into various parts 
and shown for a number of tines, so that audio and 
visual elements of each part can be fully understood. 
In this regard Margaret Allan^ is quite right when he 
states that controlled presentation is indispensable 
for effective learning, so that more attention could 
be laid on visual clues, paralinguistic features, 
contextual information, video sequence and so on. 
Wiewing in sections deals primarily with breaking up a 
programme into various sections. Any programme can be 
broken up into section and the learner can be guided 
through one section at a time. within a long 
programme, it is easy to find a short sequence which 
contains exactly what the teacher wants for a 
particular lesson. Such control over video text gives 
3. Allan Margaret. Teaching English with lififixi. Longman 
1985.PP 48-51. 
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teacher the f l e x i b i l i t y to use i t in the way that best 
s u i t s a par t icu lar purpose a t any pa r t i cu l a r t i a e . 
Viewing in sections co»pr ises the following techniques 
which are shown below in s t a g e s . 
a. Set previewing quest ions for sect ion one. 
b . Play section one with p i c tu r e and sound with 
pauses if necessary. 
c . Discuss answers for sec t ion one questions 
se t previewing ques t ions for sect ion two. 
d. Play section two with pauses if necessary 
e. Discuss answers for sec t ion two quest ions. 
Set previewing quest ions for sect ion th ree , then the 
whole programme without pauses can be repeated. 
Different sections can be t r ea t ed in di f ferent ways 
for teaching l i s t en ing comprehension, grammatical 
s t r u c t u r e s or writing s k i l l s . The teacher should a l so 
show the frozen p ic tu res to the learners with pauses 
in order to teach p a r a l i n g u i s t i c fea tu res . A v a r i e t y 
of techniques can be used to make the programme 
e f fec t ive and i n t e r e s t i n g . If a programme is done in 
s e c t i o n s , the teacher should t ry to f in i sh a l l the 
sec t ions and f inal ly play the whole programme through. 
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This technique of the final extended viewing will make 
significant contribution to the comprehension work. 
4.4 Exploitation 
Under this nethod the video uaterials are viewed uore 
intensively to exploit language for its vocabulary, 
structures, pronunciation and intonation to focus 
attention on register and non verbal features. It 
also promotes the practice of communication among 
learners to develop a general awareness of this visual 
medium. 
Some suggestions for the effectiveness of this 
technique are : 
I. The learners work in pairs. Learner A watches a small 
segment of the video, though without sound, while B 
listens to the soundtrack only or reads the transcript 
of that segment. B describes the setting and the kind 
of people involved.without giving away the actual 
text. A will listen and afterwards fill in the 
missing information or make correction. 
This little task will enhance careful listening to 
each other and stimulate communication. 
II. The class is given a number of scrambled sentences 
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describing certain scenes or scraubled lines of the 
dialogue they saw. The students are asked to 
rearrange then and put then into right order after 
they have viewed the video film. 
III. The class is given worksheets containing several 
questions (open, right/wrong, uultiple-choice) or a 
grid to be filled in. Batching statements, or other 
kinds of language activities. 
IV. The class is given a gapped version of the spoken 
text. When they fill it in, before viewing, it 
especially aims at textual conprehension and reading 
strategies. Filled in after viewing, it intensifies 
the listening. 
V. A section of the video clip is shown, but the teacher 
stops it for a few tines to ask the class to predict 
the next sentence aiming at intensive listening for 
punctuations, structures and context. Now at the 
stage of second viewing the class watches the video 
merely to reinforce what they have learnt in terms of 
vocabulary, structures, functions or general 
understanding of the language in relation to subject 
matter. 
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F i n a l l y c o n e s t h e s t a g e of Fol low-Up which n e a n s t o 
d e v e l o p f u r t h e r t h e l e a r n e r ' s c o m m u n i c a t i v e competence 
and t o s t i m u l a t e r e s p o n s e and a c t i v i t y . Some 
p o s s i b i l i t i e s a t t h i s s t a g e a r e a s f o l l o w s : 
* Roleplays 
* Interviewing each other 
* Class debates 
* Class makes its own commercial or 
* News bulletin 
For the learners at early stages, the role of video is 
mainly to expose them to realistic samples of language 
in a real-life situation, in which there is much 
visual support to facilitate global understanding. At 
this stage practice should be simple, controlled and 
repetitive. With learners at an intermediate level, 
it is essential to expose them to more complex and 
less controlled situations in order to make video 
rather a stimulus to elicit response or a medium to 
focus more on language in relation to the topic. 
With learners of an advanced level, video is mainly a 
stepping stone into the area of fluency and free 
communication. Video integrated into learner's lesson 
or syllabus, will most certainly provide him with a 
unique and enjoyable learning experience, provided the 
material is used constructively with a wide variety 
of learner centered activities. The teachers should be 
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fully aware of the medium, being another useful aid, 
not meant to replace him/her but merely to support 
them in their teaching. They can give maximum 
benefits to the learners if they are really competent 
in handling video equipment. 
4.5 The Role of the Teacher 
With regard to the use of video in the classroom, the 
role of teacher is often misconceived. Those who are 
staunch believers in conventional pedagogic methods 
often consider video application as a substitute for 
the teacher, but the fact is that the teacher plays 
an eminent role in promoting active viewing and 
maximizing the instructional potentials of video 
materials. Hence the teacher still remains central in 
all teaching programmes taken up with the aid of 
media technology, as Jack Lonergan states: 
As in most language teaching situation 
the role of a teacher is key one. It 
is the teacher who must harness the 
power of the video films; It is the 
teacher who has the prime 
responsibility for creating a 
successful learning environment."* 
4. Lonergan, J. video in Language Teaching 1984 Cup P. 5 
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It is clear froB the above quotation that video is 
undoubtedly a useful vehicle for language teacher to 
reinforce language teaching which does not nean to, 
decentralize the role of the teacher, but it provides 
the teacher with authentic teaching naterials and thus 
proBotes the teaching of language skills. It enables 
the teacher to nake treuendous contribution to 
developing language skills and facilitate successful 
motivation for the acquisition of the target language 
by explaining video Materials to the learners. 
Further, it will be useful to argue that language 
teaching can be Bade more profitable if teacher is 
capable of creating interaction and coBBunicative 
situations. In a CCTV workshop, it is the teacher who 
trains the learners as how to use video camera to 
bring Baxiaum benefits to the learners. Just as the 
blackboards, flash cards are used in conventional 
Bethod of English language teaching, similarly video 
can be used in the classrooB to promote learning of 
language skills with some teachers it Bay be a new 
experience, because they are exposed to the video 
camera for the first time, but this initial difficulty 
could be overcome after a few days' training. Jack 
Lonergan is quite right when he says: 
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It is usually inexperience, perhaps 
with a sense of awe of technology, 
which leads teachers to these views. 
Infact the teacher's role is central 
because the teacher has to relate 
broadcast uaterial to the language 
learner's needs.^ 
This is absolutely true that the success of language 
teaching through video depends alnost on how 
dexterously the teacher has exploited the naterials to 
the learners. Tremendous success in teaching language 
skills is Eost likely to take place on account of 
teacher's potentiality. 
Lack of teacher's serious involvement in video 
materials does minimise its cumulative effect on 
English language teaching . 
Geddes and Sturtridge^ have given the following set 
of procedures for many types of authentic video 
material to be exploited by the teacher. 
Lonergan, J. video Applic&tjgn in English Language ia 
ELT Doonmenta 114 1933 Oxford P. 74 
Geddes and s t u r t r i d g e . Ed. Video in the Language 
Classroom in "The use of v ideo f i l m s " by David Kerr idge 
1982 London P. 113. 
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I. The teacher should introduce video materials along 
with their linguistic features to the learners. 
II. First play with sound to note key words and then ask 
one of the students to write key words on the board. 
III. Help students to reconstruct the strong line of the 
sequence from the key words/phrases. Iv. Second play, 
followed by a general conprehension question. 
V. Third play, preceded by discrete comprehension 
questions, missing words and sentences to be filled in 
during or after play. 
VI. Further plays, if necessary, for ancillary activities 
(eg role-play written exercise etc.) 
VII. The teacher should hold feed back activities (i.e. 
discussion on the utility of the material and 
usefulness of the activities. 
So the question that video will decentralize teacher 
has no significance, because from the above discussion 
it has become quite obvious that the systematic 
involvement of the teacher in video application will 
yield successful results for learners. 
4.6 The Role of the Learner 
The role of the learner is no less important than that 
of the teacher, because all the teaching devices will 
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certainly go in vain if the learner fails to show his 
overwhelming interest or he exhibits his passive 
involvement, because passive involvement will lead him 
nowhere, so the learner should show his considerable 
response to video materials, which, infact, is a key 
'to success in learning language skills. As the 
^proverb goes, "the bigger the response the higher the 
achievement". No successful learning of language is 
possible unless the learner himself carries on 
language learning process systematically and takes up 
the task of vocabulary building actively. Most 
of the students are viewing video only for the 
entertainment which can be a stumbling block in the 
way of language learning. So maximum seriousness 
should be induced in the learners and passive viewing 
should be replaced by active viewing to promote 
interactive learning. What is essential for active 
involvement is the fact that the learners should also 
be taught to record their own programmes and listen to 
them carefully. In this way they will be able to pick 
up their own mistakes and only then they can take 
remedial measure to rectify them. 
The performance of the learner should not be 
considered in isolation with video materials or the 
performance of the teacher, because all are equally 
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iuportant and conplenentary to each other . This has 
been well explained by Lonergan. 
The ro le of the learner i s to be a 
creat ive uember in a j o i n t 
par tnersh ip- the video, equipment, the 
teacher and the learner"' 
Cumulative effect of video applicat ion takes p lace 
only when the teacher , learner and video mate r ia l s are 
equally taken into account. These three important 
ingredients play t h e i r d i s t i n c t ro les in Language 
learning. I t they are character ised by competence and 
au then t ic i ty , the speed of English language learn ing 
wi l l cer ta in ly be acce le ra t ed . 
Richard Sherringten® c l a s s i f i e s learners i n to two 
groups; those whose ins t ruc t ion i s normally in the 
hands of the classroom teacher ; and those who study a t 
home by themselves. In both cases, effect ive learn ing 
wi l l take place only when they are well motivated by 
video mater ia ls . 
7. Lonergan, J. Video in Language Teaching London 1983, 
P.7 
8. Sherrington, Richarad, Television and Language S k i l l s 
London, ou P. 1973 P. 121. 
Chapter -V 
Integration of Media Technology 
into Some of the Major Methods 
of Teaching English as a 
Foreign Language 
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5.1 This chapter evaluates as to how educational 
technology successfully enters the domain of 
traditional methodology of teaching English as a 
foreign language, and how it can be integrated as a 
powerful aid to achieving the ob.iectives of each 
method. More significantly, it will be useful to 
mention how far the different elements of educational 
technology discussed at length in previous chapters 
could go a long way in achieving the goals of teaching 
English as a foreign language. But it will not be out 
of place if the basic aims of prevailing traditional 
methods are precisely discussed. The methods which 
will particularly be taken into account are direct 
method. audiolingual method, communicative and 
comprehension methods to language teaching. If they 
are effectively supported by media technology, they 
will add delightful experience to learners and thus 
the basic aims of English language teaching will be 
remarkably achieved. 
I. Direct Hethod 
Direct Method of language teaching is diametrically 
opposed to the use of mother tongue for the teaching 
of English as a foreign language. It advocates that 
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the aeaning should be directly conveyed through 
demonstration and actions, and the language should be 
taught by using it actively in the classroon and 
everything should be done in target language without 
the use of explicit granmar. It becoues now clear 
that direct uethod of language teaching places heavy 
euphasis on interaction between the learner and the 
teacher in target language and promotes the use of 
target language in communicative situations usually 
without recourse to the native language./ According 
to the Modern Language Association in 1901 (The 
report of the committee of 12), the direct method of 
language teaching has been described as follows: 
In its extreme form the method 
consisted of a series of monologues by 
the teacher interspersed with 
exchanges of question and answer 
between the instructor and the pupil-
all in the foreign language ... A 
great deal of pantomime accompanied 
the talk. With the aid of this 
gesticulation by attentive listening 
and by dint of much repetition the 
learner came to associate certain acts 
65 
and objects with certain combination 
of the sounds, and finally reached 
point of reproducing the foreign words 
or phrases ... Hot until a 
considerable familiarity with the 
spoken word was attained was the 
scholar allowed to see the foreign 
language in print. The study of 
grammar was reserved for still a later 
period.1 
The quotation explicitly reveals that the basic aim 
of Direct Method of Language teaching is to enable the 
learner to understand the speaker of target language 
and learn how to communicate his ideas adequately in 
that language. In direct method of language teaching, 
mime, gestures and context are used to elicit 
questions and answers without the use of mother 
tongue. 
In addition to this, intensive oral interaction should 
be held in target language and learner should be 
taught to develop direct association between forms and 
meaning. It can be stated more precisely that direct 
Cole, R. Modern Foreign Language and th&ln Teaching 
1931 New York P. 58 
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method of language teaching persuades the students to 
p r ac t i c e the following p r i n c i p l e s and procedures: 
Classroom instruct ion should be conducted exclusively 
in the ta rge t language. 
Oral communication s k i l l s should be bu i l t up in a 
ca re fu l ly graded progression organized around 
quest ion and answer exchanges between teachers and 
s tudents in small intensive c l a s s e s . 
Grammar should be taught induct ive ly . Concrete 
vocabulary should be taught through demonstration, 
ob jec ts and p ic ture ; abs t rac t vocabulary should be 
taught by association of ideas . 
Correct pronunciation and grammar should be 
emphasized. 
The p r inc ip les are seen in the following guidel ines 
for teaching oral language, which are s t i l l followed 
in contemporary Ber l i tz schools : 
* Never t r ans l a t e : demonstrate 
* Never explain: act 
* Never make a speech: ask ques t ions 
* Never imitate mistakes: co r r ec t 
* Nfvvt^ r f^penk too mnch: rioLke s t u d e n t s speak 
much 
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* Never speak too loudly: speak naturally 
The various oral, psychological or phonetic nethods 
developed at beginning of 20th century have been 
grouped together by Wilga Rivers^ as forns of direct 
method; in that they advocate learning by direct 
relation of foreign words ^ nd phrases with objects and 
actions, without the use of native language. The 
ultimate aim was to develop the ability to think in 
the target language. 
II. The audiolingual Hethod 
The audiolingual method was in its embryonic form in 
the II world war in U.S.A. There was an increasing 
need of such army personnels who were proficient in 
the speaking of foreign languages. The methodology for 
the fast training of armymen in foreign languages was 
derived from the intensity of contact with the target 
language rather than from any well developed 
methodological basis. This programme was known as 
Army specialized Training Programme (ASTP). It didnot 
have any underlying theory. However, it did convince 
2. Rivers, Wilga M., Teaching Foreign Language skills, 
1968, London P. 18 
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a nunber of prominent linguists of the value of 
intensive, oral-based approach to the learning of 
foreign language. 
Moreover, a growing deoand for expertise, in teaching 
of English as a result of the coning of thousands of 
foreign students to Join American universities (for, 
these students had to be well versed in English before 
taking some specialized course), led to the emergence 
of the American approach to ESL, which by the mid-50's 
had become. Audiolingualism. 
Audiolingual approach was a combination of structural 
linguistic theory contrastive analysis, aural-oral 
procedures and behaviourist psychology. Behaviourism 
like structural linguistics is scientific in its 
approach. To the behaviourists, the human being 
learns by modification of behaviour and is capable of 
wide repertoire of behaviours. The occurrence of 
these behaviors is dependent upon three things: a 
stimulus, which elicits behaviour (2) a response, 
which is triggered by a stimulus; and (3) 
reinforcement, it serves to mark the response 
(behaviour) as being appropriate or not and encourages 
the repetition or suppression of the response in 
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future since Audiolingualisn is primarily an oral 
approach to language teaching, the process of teaching 
involves intensive oral instruction. The focus of 
teaching is on accurate speech. There is almost no 
provision for granoatical explanation or talking 
about the language. As far as possible, the target 
language is used as the mediun of instruction. 
Translation or use of native language is discouraged. 
In a typical audiolingual lesson the following 
procedures will be observed: 
1) Students first hear a model dialogue (either read by 
the teacher or on tape) containing the key structure. 
They repeat each line of the dialogue,individually and 
in chorus. The teacher pays attention to 
pronunciation, intonation and fluency. The dialogue 
is memorized gradually, ?ine by line. If necessary a 
line may be broken down into several phrases. The 
dialogue is read aloud in chorus. 
II Certain key structures from the dialogue are selected 
and used as the basis for pattern drills of different 
kinds. These are first practiced in chorus and then 
individually some grammatical explanation may be 
offered by the teacher at this time, but this is kept 
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to an absolute nininum. 
Ill The students nay refer to their textbook, and follow 
up reading, writing or vocabulary activities based on 
dialogue nay be introduced. At the beginning level 
writing is purely initative and consists of little 
Bore than copying out sentences that have been 
practiced. As proficiency increases, the students nay 
write out variations of structural iteus they have 
practiced or write short compositions on certain 
topics. Audiolingual nethod can briefly be 
interpreted as speech based instruction with primary 
objective of oral proficiency and it dismissed the 
study of grammar or literature as the goal of ESL. 
According to Wilga Rivers 
The audiolingual method aims at 
teaching the language skills in order 
of listening,speaking, reading and 
writing. The emphasis in the early 
years is on the language as it is 
spoken in everyday situation moving at 
advanced levels to the more literary 
forms of expression.^ 
3. Rivers Wilga, M. OP-Cit-P. 41 
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The audiolingual method inspite of its immense 
popularity among the foreign language teachers, has 
not been free from serious criticism by theoretical 
linguistics. Wilga Rivers herself has judiciously 
assessed the strength and weakness of the audiolingual 
method in the book "Teaching Foreign Language skills," 
Wilga Rivers thinks that the teaching materials are 
more scientifically and systematically designed. 
Reading and writing are not neglected. Learner's 
motivation in audiolingual classes is on the whole 
high. Students enjoy learning to use a language from 
the very first day of their introduction. The 
techniques advocate active participation by all 
students for most of the time. But at the same time 
the author points out the pitfalls in the method. 
Students trained by audiolingual method in a 
mechanical way can progress like well trained parrots. 
They are uncertain of what they are saying and unable 
to use the memorized material in real life contexts, 
challenging audiolingual method of learning, Noam 
choBsky (1959) argues that language acquisition can 
not take place through habit formation because 
language is far too complicated to be learned in such 
a manner. 
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III. CouDunicative Language Teaching 
The shortconing of audiolingual nethod gave rise to 
the coBinunicative approach in language teaching which 
starts from the theory of language as coBmunication. 
It's basic aiu is to enhance the students, 
ComiBvinicative skill outside the classroom. The 
comnunicative approach to language teaching was 
strongly supported by Widdowson and Bruufit. They 
felt the need to focus in language teaching on 
communicative proficiency. For communicative 
competence, grammar is not a prerequisite, because any 
grammar based method which purports to develop 
communicative skill will fail with the majority of the 
students. Only a few will be able to improve 
communicative competence through a grammar course. 
The central principle of several prevailing modern 
methods is to acquire communicative competence to use 
the language for real communication for which 
exercises and drills cramming emphasized in the direct 
and audiolingual method are neither sufficient nor 
necessary. Newmark and Reibal stated this principle: 
Systematic organisation of the 
grammatical form of the language material 
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exposed to learner is neither necessary 
nor sufficient for his nastery of the 
language. Presentation of particular 
instances of language in context which 
exeuplify their meaning and use is both 
sufficient and necessary.'* 
Comnunicative activities engage learner in 
communication and require the use of such 
communicative process as information sharing, 
negotiation of meaning and interaction. 
Communicative activities can be divided into two 
categories (a) Functional communicative activities <b) 
social interaction activities. Through functional 
activities, the learner is placed in a situation where 
he must perforn a task by communicating as best as he 
can. The success can be measured by the fact that how 
effectively the task is performed. In social 
interaction activities on the otherhand, the learner 
is placed in a situation where he is encouraged to 
consider the social context. This produces speech 
which is appropriately suited to the specific 
situations. 
4. Newmark, L. "A minimal Language Teaching PrograPae" 
in—the psychology of second Language Learning EsLJL, 
Quinn 1971- Cup PP 11-18 
74 
IV Conprehension Approach 
Language is a potent means to approach one's 
innerself, because it is through language one conveys 
his views and imparts his happiness/sorrow to others. 
It mediates between writer/speaker and reader/listener 
by giving full understanding of what is latent in 
their minds. On the otherhand it enables learner to 
apprise himself of scholarly contributions cf some 
renowned personalities. So learning language without 
full understanding of the meaning is almost futile. 
Keeping in view, the recent advances, Herris Winitz 
lays much emphasis on the importance of comprehension 
in language acquisition. He is of the opinion: 
that comprehension should be the focal 
methodology in the acquisition of a 
foreign language. students and teachers 
by mistake often insist that instruction 
in speaking and grammatical principles 
should play the fundamental role in 
learning to master a new language. The 
teaching of understanding or 
comprehension seem to be of secondary 
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significance.* 
This quotation reveals that the basic aim of language 
learning is to conprehend the neaning first and only 
then the instruction of speaking and grammatical 
principles should be given to the learner. 
Comprehension training does not mean to put restrain 
of speaking in the classroom. But it is encouraged in 
the classroom. Though the focus of attention is mainly 
on the understanding of the meaning yet speaking is 
not discouraged. 
According to Balasco.^ speaking is not only allowed 
but encouraged. However the central objective of the 
language exercises is the comprehension of meaning. 
Those who advocate the theory of comprehension in 
language learning believe that comprehension is an 
active and dynamic instructional system. In order to 
lay much emphasis, on comprehension methodology, 
Balasco further points out the shortcomings of the 
audiolingual method saying that this method provides 
student with a corpus of memorized sentences but 
5. Winitz Harris Ed, The Comprehension Approach to 
Foreign Languafig. Instruction London 1969 P. IX 
6. Balasco Simon "Comprehension the key to second 
Language? Acquisition Op. Cit. 
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there is no guarantee that neaningful production will 
follow. He conically noted that: 
It is true that students are capable of 
nanipulating drills and nemorising 
dialogue to a very high degree of 
proficiency, yet despite the case in 
which they perforn in this 
area, not nany students can understand 
and speak the language, outside the 
ordinary classroon situation.^ 
Audiolingual nethod undoubtedly nakes learner able to 
nanipulate language, yet it does not lead learner to 
any successful coBEunication outside the class because 
of its having least stiuulating factors for 
conprehension. So far as the successful connunication 
is concerned, Asher's® couprehension training is a 
highly successful approach. 
The application of comprehension approach for language 
learning can be easily examined by some of the 
significant investigations. One of the investigations 
deals with the adults who had significantly poorer 
7. Belasco Simon OP. Cit. P, 483 
8. Asher J.J. "L,^ arning a Second Language through 
Commandf?: The Second Field Test. The Modern 
Language Journal No. 58 1974 PP. 24-32 
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aptitude in foreign language as measured by Modern 
Language Aptitude Test. With only thirty two hours of 
comprehension training, they were compared with 
college students who completed either one or two 
college semesters of German. The adults on account of 
their increased comprehension potentials, were 
markedly superior to college students in listening 
skill. Another investigation deals with the 
application of comprehension approach to teaching 
Spanish to college students for three hours, one 
evening a week devoting a total of ninety hours of 
instruction. The average performance of students in 
listening, reading, writing and speaking was 
equivalent to that of college students who had 200 
hours of instruction. Often when other people hear 
about the application of comprehension method for the 
teaching of foreign language, they equate it with the 
conventional method which means speaking in the 
classroom at the cost of grammatical exercises. But 
the fact is that both differ greatly with each other. 
Comprehension training as a methodological 
approach does not provide the learner with a set of 
explicit rules, but its goal is to bring him in 
contact with a wide range of language data 
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systenatically presented so as to facilitate the 
process of understanding and then the implicit 
understanding of the graniiar will autonatically 
develop. Since the connunicative and conprehension 
approaches are meaning based in contextual situation, 
they can be strongly supported by educational 
technology. Because they promote understanding by 
visual presentation which demonstrates better view of 
behaviours, social situations and everyday language of 
native speakers. Media technology contributes a lot 
towards meeting the challenge of new emphasis on 
developing communicative competence and promotes 
comprehension considerably which will be discussed in 
detail in coming units. 
5.2 Coordination of Teaching Methodology with 
Educational Technology 
When teaching methodology is coordinated with 
educational technology in English language classroom 
it redoubles the effectiveness of teaching in terms of 
interest, motivation accuracy and competence of 
language skills. The integration of media technology 
into methodology has marked tremendous success in 
advanced countries, because, the situation for using 
medio technology in advanced countries is fairly ideal 
due to advanced level of educational system. In 
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developing countries, the use of jnedia technology for 
the teaching of language skills reaains still a 
contentious issue, because the people believe that the 
use of educational technology distracts teacher frou 
his direct contact with students. So they do not seek 
to accomnodate educational technology within the 
Bainstrean of language teaching skills. Where as the 
developing countries require English nost urgently as 
part of their development programnes yet in these 
countries English is still taught either through rote 
learning or grammar translation method. Besides this, 
the teachers are neither efficient nor well trained. 
As a result of this, the goal of learning/teaching 
English as a second language is not properly 
achieved. There is no doubt that media technology, in 
past, was beyond reach in developing countries due to 
inadequate economic resources. But, now, radio, tape 
recorder, television, video and even computer have 
been made accessible to the people, yet they are least 
used for the teaching of Language skills. If they are 
exploited for teaching of language skills, a 
tremendous success will be remarked, because 
educational technology presents the chunks of 
authentic language within the whole context and 
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enables the students to experience i t in a control led 
environment. Radio, t apes , t e l ev i s ion and video, a l l 
are powerful neans to no t iva te and st imulate the 
learning of language s k i l l s . Therefore t h i s unit i s 
mainly concerned with the appl ica t ion of these modern 
innovations to prove how they can ef fec t ively lead to 
the achievement of the objec t ives embodied in a 
p a r t i c u l a r teaching method. 
5.3 In tegra t ion of Media technology in to Direct and 
Audiolingual Method 
The main emphasis in Direct Method i s on learning of 
t a r g e t language by keeping d i r e c t r e l a t ion of foreign 
words and phrases with ob jec t s without the use of 
mother tongue. I t s bas ic aim i s to develop the 
a b i l i t y to think in the t a r g e t language. On the 
otherhand, the basic tenet of audiolingual method 
l i e s in hearing and repea t ing of model dialogue 
individual ly and then in chorus. I t also lays 
emphasis on pronunciation intonat ion and fluency. 
The learners are encouraged to memorize dialogue l i ne 
by l ine without recourse to grammar and mother tongue. 
Both methods refrain lea rners from the use of mother 
tongue and advocate that meaning should be conveyed 
through demonstration and ac t ion . The supporters of 
these methods expect tha t the fluency of the s tudents 
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will increase enomously during the course of their 
conversation. 
In Direct Method the teacher has to associate acts and 
objects with certain conbination of sounds in order to 
reproduce the foreign words or phrases or to have a 
clear idea of the objects described orally by the 
teacher. If visual elenents are supplied through 
television and video the achievenent and the success 
of the methods will tremendously increased. It will 
also save time energy of the teacher who verbally 
tries to associate the foreign words with objects of 
the experience of learners. 
Besides, the techniques in Direct and Audiolingual 
Methods focus upon the pronunciation, intonation and 
the speech. What else could give a better 
understanding of phonetic interpretation and para 
linguistic features of English Language than 
television and video. The phonological level of 
listening skill is fully understood by the learner 
through television and video which operate through two 
modalities, sound and vision. 
In Direct Method of Language Teaching the use of 
mother tongue in the classroom is discarded. But 
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sometimes it becomes quite difficult to perceive the 
form of some objects for those «ho are learning 
English as a second language, if they are not 
supported by their mother tongue. Therefore complete 
comprehension of the objects, unknown to the learners, 
will take place only when their visual pictures are 
provided. Hence, in case of using video the teaching 
will be increasingly facilitated in terms of accuracy, 
pronunciation, intonation and more significantly the 
full understanding of the objects. Letus consider how 
the visible context supports or modifies our 
production or comprehension of verbal message. While 
speaking, we assume a body of shared knowledge, and 
the part of this shared knowledge is derived from a 
common visual context. It is impossible to assign any 
value at all to the words What's it Like? if they are 
taken out of context. Likewise the words It's cold 
may refer to the weather, the tea and the water or any 
other number of possible things. 
Through visual elements,all these informations or 
statements can be contextualized and complexities can 
thus be minimized. Paralinguistic features, 
particularly, the movement of head and hands are 
commonly used to indicate the importance attached to 
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a p a r t i c u l a r ut terance. Grasaoatical and phonological 
Barkers of a t t i tude nay be reinforced or even replaced 
by gestures and fac ia l expression. The question 
What's i t Like?, could be answered by shrug, grimace, 
a knowing wink, thunbs up e t c . These are a l l ways in 
which v isual iza t ion presents tremendous contribution 
to Direct and Audiolingual Methods of English 
Language Teaching. One more aspect of English language 
teaching is cul tura l f ami l i a r i za t ion which can be made 
eas i e r by a visual p resen ta t ion . 
In a typica l Audiolingual Method, the following 
procedures are observed to evaluate how then can be 
tremendously f ac i l i t a t ed by the use of tapes or video: 
Students f i r s t hear a model dialogue read by the 
teachers containing the key s t r u c t u r e s , then the 
s tuden ts repeat each l ine of the dialogue individual ly 
or in chorus. This can be performed well by the 
app l ica t ion of video and tapes to the classroom. The 
s tudents can be asked to l i s t e n to the model dialogue 
read by tapes or videos. The dialogue can be repeated 
and re-repeated by rewinding the tapes/video u n t i l 
and unless the students have achieved great mastery 
over the dialogue in a na t ive l ike manner. The 
consciousness of multiple in tegra ted approach to 
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foreign language teaching eabodied in the audiolingual 
nethod can be realized Bore effectively through video. 
Audio lingual method aius at developing listening and 
speaking skills, first, as the foundation on which to 
build the skill of reading and writing. Situation 
based dialogues constructed around real life situation 
can be far better assimilated by the learners through 
visual elements. The video presents the learners with 
a total situation. The picture carries the language 
used in a scene alongwith the speaker's social 
background, vision allows the setting to be seen and 
understood, and paralinguistic features in 
communication can be vividly seen. Thus learners can 
practice speaking in situations which are presented to 
them by the video which is a powerful support to gain 
the objective of audiolingual method. Foreign 
language learners are likely to rely more heavily on 
visual clues to support their comprehension. Apart 
from developing comprehension, visual elements also 
develop speaking skill by making the learners more 
sensitive. JAHE WILL is quite right when he says: 
Effective and systematic exploitation of 
well selected video sequence could help 
to sensitize students to vital 
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differences in non vocal coaiiiunication 
and as well as serve as a stimulus for 
free education in English.® 
Video application promotes learner's sense of 
perception and stimulates his active participation in 
exchanging conversation with friends on target 
language. 
5.4 Integration of Media Technology into 
Conmunicative and comprehension Approach 
The teaching of language as a system of communication 
implies that teaching will be focused, to an 
increasing extent, on a view of languages as to be 
used fluently outside the class. For the 
communication to be successful, mutual interaction and 
full comprehension of the subjects are indispensable, 
because they provide the students with great incentive 
which successfully facilitates communication. 
Comprehension approach develops enough confidence and 
persuades the learners to do away with hesitation. It 
has been explicitly proved that comprehension of the 
subject matter can be tremendously achieved by visual 
elements. So far as mutual interaction is concerned 
video can present successful interaction and more 
9. Wills, Jane, The Role of the visual Elenent in spoken 
Discourse in video Application in English Language 
Teaching. Ed. Brumfit, C, J, Oxford. 
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significantly can show why nisunderstanding occurs and 
how to avoid breakdown in comnunication. 
There cannot be a nore powerful support than video in 
following and compleBenting the communicative theory 
in language teaching which aims to provide learners 
with a fluent command of a linguistic system for 
communicative purpose in the first stage. The 
structural facts can be better learnt with a video. 
Recognition of structures in speech is made easier 
when the learners see and hear them in situations. 
For example a heard structure "He has been pushed into 
water" could also be depicted with picture illustrating 
someone. This structure-picture relationship shown on 
the video is a good example of presentation or 
practice work. 
In the second stage of communicative theory, the total 
skill of communication in di"fferent types of 
communicative situations is practiced. The learner is 
put in a situation where he must perform a task by 
communicating functional as well as social interaction 
activities. Both activities are interrelated and the 
teacher may begin a teaching unit with a communicative 
activity such as role play. The context for language 
introduction is best provided by the teacher through 
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the video, showing a real life situation. 
5.5 Media Technology and writing skill 
Of all the four categories of language skills writing 
is by far the uost difficult for non-native as well as 
native users of English language. The enornous field 
of literary criticisu reveals the fact that one tends 
to Judge writing skill far nore critically than any 
other language activity. This critical finding of 
creativity does not confine itself to literature, but 
it covers a wide range; the schools of Journalism, the 
number of books on good letter writing, correspondence 
and the art of the concise uemoranduin, all indicate 
that good writing is an elite occupation and it 
requires subsequent practice. But it is rather 
surprising that no considerable attention has yet been 
paid to writing skill and no systematic practice of 
writing has been taught to students in colleges and 
universities, consequently in this area the maoor 
section of learners is lagging behind. This unit 
deals with some important issues regarding the various 
aspects of writing at advanced level and how 
television/video can be exploited to improve them 
considerably. 
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The recent finding by conposition researchers and 
teachers is concerned with cognitive activity, the 
prinary purpose of which is to generate ideas about a 
subject. Moreover it gives an important insight into 
composing process. This research has revealed that 
composing is a non linear explorating and generative 
process where by writers discover and formulate their 
ideas and thoughts. With a view to developing ideas 
on a particular topic, the procedure of Brain storming 
has been found most useful. The primary aim of 
Brainstorming is to develop ideas and to acquaint the 
learners with various aspects of the topic chosen for 
writing. This device of Brainstorming can be 
satisfactorily accomplished by listening to a group of 
experts on television/video, who are involved in 
discussing certain topics and issues. Because such a 
group of elites comes out with novel ideas ard thus 
contributes a lot to the knowledge of the learners 
leading to the clarity of ideas which is considered as 
pre-requisite for clear and smooth writing. Keeping 
this in view some cassettes concerning national and 
international issues should be prepared to facilitate 
writing task of the learner, because intensive ideas 
on any topic are indispensable for writing at advanced 
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level. Thus television and video can be a great help 
in widening the learners' ideas. Apart from that, as 
already stated, that television and video embody a 
large number of other elements such as visual elements 
and paralinguistic features which lead to the full 
comprehension of the topic. Hence, description of 
geological formations, features of weather, 
distillation of comparative temperature charts, 
historical accounts, brief biographies, all these 
things can be presented clearly and interestingly on 
television and video which are particularly useful for 
enhancing contemplative, imaginative and visualising 
powers. 
The words and phrases associated with visual elements 
on television/video develop coherence between thought 
and expression which is usually considered as one of 
the most important aspects of composition. The 
composition is generally appreciated only when the 
writer has maintained the coherence between ideas and 
expression. This requires the writer,s ability to 
recall and visualize the words and phrases which are 
in tune with the situation. If visual elements are 
applied through television and video, the aspect of 
appropriateness in composition is most likely to 
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increase enornously. 
By exploiting video uaterials in the classrooB, 
writing skill of the students can be enhanced 
considerably. After the students have seen television 
or video material, they should be asked to work on the 
chosen topic. Mutual discussion on the related topic 
will certainly stinulate the students in generating 
and organizing ideas. At this time the students are 
asked to write and then to exchange their 
compositions, so that they become readers of each 
other's work. This is an important aspect of writing 
experience, because it is by responding as readers 
that students will develop an awareness of the fact 
that a writer is producing something to be read by 
someone else. 
There are some other divices to develop writing skill 
at secondary level with the help of television and 
video. Questions with Jumbled answers and clue 
letters are very useful to build up vocabulary which 
facilitates writing in a great deal. After showing a 
short sequence, the teacher asks questions on the 
scenes or characters and gives the answers in Jumbled 
words or some clue letters.. The learners are asked 
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to write the correct answers with the help of the 
clues provided. 
Cross words and word ganes are very exciting and 
Botivating. The learners do it with great interest. 
It can be done in following Banner by giving only the 
initial letter of the words they have heard. The 
learners are asked then to fill up the gap. 
T 
R 
A 
I 
K 
I I I 
I I I Carries nan and good 
Joins the cities 
Plane lands there 
People Give in 
Knitted 
1~\—/—\ 
I I I 
I I I 
- \ — \ — \ — / 
- \ — \ — \ ~ \ 
I I I I 
I I I I \__\__\__\__/ 
Sometimes the questions of various types on script 
become very usefp.l for writing. A script which was 
shown to the students on the screen is cited below. 
Along with some important questions are also given 
which significantly reveal how writing can be 
improved. 
Solar Energy Car 
*lell, we have all heard of a diesel car, an electronic 
car, even a gas powered car, but car that is run on 
sunshine is something else again. Nevertheless, a team 
92 
of engineers fron Berkshire have built a solar powered 
uachine that does Just that what's uore they are 
planning to drive it and right across Europe All 
the way, frou Athens in Greece to Lisbon in Portugal. 
Rob Window Reports: 
The solar powered car is the brainchild of students at 
university college in Cardiff and it is being 
developed at Intermediate Technology at Mortimer near 
Reading. This is no futuristic giimic. The car 
really works doing a healthy 20 niles an hour for a 
three hour stretch. 
Solar Panels transfer energy to storage batteries 
which in turn power the electronic notor. 
Intermediate technology are confident that the car 
will be a successful demonstration of how the sun can 
be tapped usefully and efficiently. 
Reporter: 
Engineer Bruce Cross has a l ready driven the car from 
London to Reading. How r e a l i s t i c a project i s i t t o 
think that you can cross Europe using no other power 
a t a l l ? 
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Bruce Cross: 
Well, We weren't sure three years ago and a few back 
of the envelope calculations nad us think that it was 
possible and so far, those have been borne out by the 
trails that we have done in this country. 
Reporter: 
How this trip is successful what will you have 
achieved by doing it? 
Bruce Cross: 
Well, we'll have demonstrated that solar energy can be 
used usefully to produce power in a reasonable 
quantity. We are not trying to demonstrate that a 
solar car is a very useful way of getting around, but 
it can be used for uany other purposes, like 
refrigeration for . . . storage like water punping and 
protection of pipe lines. 
There are a lot of small scale applications in remote 
places that you can make it for. 
Reporter: 
There i s some wild d r iv ing on the continent and you 
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are going to be doing twenty niles a hour a foot of 
the ground. Are you anxious about that? 
Bruce Cross: 
Well, we will have a moped running along twenty yards 
behind us and we hope that will give normal visibility 
to us, so that car drivers will out. 
Reporter: 
The team will set out from Alhens on June 21st by 
which time they hope to have raised another 2.00 in 
sponsorship. The boffins from Mortimer are put to 
prove that the sun can be harnessed to provide help 
for nations whose problems cannot be solved by money 
alone. 
Q I. Match the words with their aeanings. 
I. Trial I. Board for 
instruments 
II. Demonstrate II. To produce power 
III. Panels III. Testing and Trying 
IV. To harness IV. Distance to which 
they can see 
V. Visibility V. Show clearly by 
proof 
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QII. Give the aeanintf of the fo l lowing words. 
I . Brain chi ld _ _ _ _ _ _ - _ _ -
II. Storage Batteries _ _ _ _ _ - _ - - -
III. Sponsorship _ _ _ _ _ _ _ _ _ _ 
IV. Boffins _ _ _ _ _ _ -
V. Tapped _ _ _ _ _ _ _ _ _ _ 
Q.III. Explain the following: 
I. Borne out _ _ _ _ _ _ _ 
II. Small scale application _ _ _ - - _ 
III. Put out _ _ _ _ _ _ _ 
IV. F u t u r i s t i c Gimiiic _ _ _ _ _ _ _ 
V. Wild d r iv ing _ _ _ _ _ _ _ 
Q IV. Answer the following questions: 
1. What was the ambitious plan of the engineers 
for driving the solar car? 
2. What are the advantages of a solar car? 
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Can you see solar energy for other purposes? 
What are they? 
Nhat are the technologist sure about their 
inventions? 
If you are driving a solar car how will you save 
it froB accident? 
6. If you were an engineer, where would you put the 
solar panels in a car? 
Cross Channel Bonb Threat 
First there has been unprecedented security at cross 
channel ferry ports here in the south. Police with 
sniffer dog have been out in force in response to a 
threat that terrorists nay try to sink a British 
ferry. Hamshire's police constable John Duke is deter 
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nineci that British tourists won't be bullied by the 
bombers. 
Nigel Burward Reports'-
The security operation involves every ferry port along 
the south coast. Police have been told that an Arab 
Terrorist group, possibly from Libya nay try to 
snuggle a car bomb onto a ferry and blow it up at sea. 
So they 'have been using sniffer dogs to check all 
vehicles arriving for hidden explosives as holiday 
nakers waited at the ferry port in Portsmouth the 
chief constable of Hampshire come to see his men in 
action. John Duke Hamshire Police Constable: I am 
very pleased, I behave that even the media have 
responsibility covered this as a sensible U.K. 
measure against those who are threatening and whether 
they are within or without, whatever their names it 
does not really matter much if they are going to 
threaten U.K. Lots of people have threatened 
this town in the past and they have not been very 
successful we are not easily bullied you know. 
Reporter: 
It can take several minutes to check a car and carvan. 
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but today most travelers seea ^^ite happy to accept "?•/ 
the situation. 
It was working in Ireland last year and in Northern 
Ireland you can imagine what the checks are like 
there. Anyway, it's good oob they are doing it. It 
will put off anybody who is planning anything. 
Passengers: 
It is a bitter frightening, I guess, for some people 
but it is best to be on the safe side, I think. What 
do you think about this terrorist threat, of possibly 
a bomb on one of the ferries? 
Well, I think it's very worrying, but we will try not 
to let it spoil our holiday. 
Reporter: 
Today's security clamp down coincided with a arrival 
of a new Jumbo ferry operated by Townsend Thoresen. 
They have spent 7 1/2 million pounds on the Viking 
venture to double her car carrying capacity. The 
company say that even the threat of terrorism won't 
stop more and more people wanting to cross the 
channel. 
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Paul Ellis Townsend Thoresen: 
Well, I think anybody traveling through portsuouteh 
today, or over the past couple of days will have been 
relieved relaxed and probably quite proud to see 
British security in full swing. I have to say that 
although it uay not have crossed the uinds of the 
layman, we in the ferry industry have been very aware 
for nany years that terrorism poses a threat as much 
to as to airlines or any other form of transport or 
life itself. 
Reporter: 
And whatever the problems, we British are always 
determined to do things properly. So, today, there 
was only one way to give the Jumbo ferry a fitting 
welcome open the quayside at Portsmouth. 
Q I. Hatch the words with their aeanings: 
a. Unprecedented a. frightened or hurt by 
persons 
b . Explosives b . Small home p u l l e d by 
a motor v e h i c l e 
c. Bullied c. Mass communication 
eg., T.V. Radio, Press 
d. Media d. Never done or known 
before 
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e. Caravan e. Materal likely to 
burst 
Q II. Give the neaning of the following: 
a. Security check 
b. Cross channel Ferry 
c. Jumbo Ferry 
d. Sniffer dogs 
e. Quayside 
Q III. Explain the following : 
a. Blow up 
b. Within or without 
c. A bit frightening 
d. Clamp down 
e. In full swing 
Q. IV. Answer the following questions : 
a. What is the function of sniffer dogs? 
What was the opinion of holiday makers about 
Security checks? 
c. What do you think about a terrorist threat? 
d. What is the difference between a jumbo ferry 
and an ordinary ferry? 
5. How was a fitting welcome given to the new 
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.iumbo ferry? 
). Where do you face s ecu r i t y check in India? 
Such types of questions can be very useful for wr i t ing 
a t secondary l eve l . The students are, further, 
divided in pairs to prepare the i r own s c r i p t s from 
what they have seen and heard on the screen. This 
wi l l give then p rac t i ce in factual writing and i n s t i l l 
in them the habit for r e c a l l i n g the words and phrases 
which are quite appropr ia te in accordance with the 
context. Besides, the lea rners should be asked t o 
undertake linked a c t i v i t i e s bases on the shor t 
sequence shown to thero. This can be in form of l e t t e r 
wr i t ing , telegrams, r epo r t s e t c . For example in u n i t 
4 of the BBC casse t t e s "Bid For Power", the learners 
can be given the ro l e of Janes Clarke and asked to 
wri te a pol i te l e t t e r to the HDA to remind them t h a t 
they had not paid t h e i r l a s t invoice or as Chr i s t ine 
walker, they may be asked to write a report on her 
v i s i t to Tanaku. 
Chapter'VI 
The Role of Computer in 
English Language Teaching 
and hearing 
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6.1 Coopputer has, undoubtedly, uade a remarkable 
contribution to var ious walks of human l i f e , more 
s igni f icant ly to the teaching of various sub:iects. I t 
has offered valuable service to the l e a rne r s and 
provided them with a powerful motivating force for 
productive study. The rapid development in computer 
technology, together with the use of computers by 
l ingu i s t s and l i t e r a r y researchers , paved the way for 
introducing computer in language teaching and 
learning. In advanced count r ies , the computer i s much 
in use for various language teaching programmes and 
brought in them rapid progress , for example CAI, 
Conputer Assisted Instruction i s a term used widely 
in North America, where as CAL Computer-Assisted 
Learning is the term used in Br i t i an . I t i s equally 
important to note t ha t CALL Computer Assisted Language 
Learning, during the decade 1965-75 was almost 
en t i re ly geared towards teaching of wri t ten language. 
But the use of computer for language teaching and 
learning has yet to be t r i ed on in developing 
countr ies , because these countr ies have meagre, 
resources. Beside, the people are possessed with the 
fear that the use of computer may weaken human memory 
by resuming a l l functions which should be performed by 
human mind. Such pre judice cons t i tu t e s a serious 
bar r ie r to a proper understanding of the potent ia l 
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contribution of computer to language learning. 
This chapter deals with various aspects and types of 
activity which the conputer can handle for the 
teaching of English as a foreign language. But it 
will not be out of place to describe, first and 
foremost, the function and system of computer which 
are indispensable for language learners. 
The computer receives date in the form of numbers and 
letters. It processes the data according to 
instructions from its human user (s), and provides the 
user with information as a result. These 
instructions, taken together, are the computer 
programs. They are conveyed to the computer by means 
of programming language. The word 'program'has been 
derived from the Greek work Programma, meaning "public 
notice' edict'. Computer programmes are sets of clear 
and unambiguous instructions to the computer. They 
are imperative they tell the computer to do, and how 
to do it. Data are the raw materials which are fed 
into computer. The program instructs the computer 
what to do with the data, and how to present the 
result-the imformation-to the user. These three 
terms-data,programme and information are indispensable 
for computer functioning. 
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The conputer c o n s i s t s of several conponents. These 
are three nain u n i t s : the inmput, the cen t r a l 
processing unit (CPU), and the output u n i t . The input 
unit receives data from the external world v i a the 
input devices l ike the keyboard, tape, d i s c s , and so 
on. The data are processed into information in the 
CPU and are passed on the output u n i t , which 
communicates the processed data- the informat ion- to the 
outside world v ia output devices l ike the VDU i s the 
heart of the computer operat ion, and i t s e l f conta ins 
three components: the control un i t , the nemory un i t 
and the a r i thmet ic / log ic uni t (ALU). The con t ro l un i t 
controls everything which happens in the computer 
system. The memory uni t i s used to s t o r e d i g i t s , 
which can represent data ins t ruc t ions from the program 
or information. And the a r i thmet i c / log ic u n i t i s 
capable of performing al? the four a r i t hme t i c 
operations (addi t ion sub- t rac t ion m u l t i p l i c a t i o n , 
d iv is ion) as well as the logical opera t ions of 
comparison. (Given two numbers, the ALU can determine 
which number i s g r ea t e r , or whether the numbers are 
equal) . The overa l l s t ruc tu re of the computer system, 
then, looks l ike the diagram given below. 
\ / — 
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OUTPUT 
DEVICES 
-/ \-
The basic design, which might look as if i t was 
useful only for mathematics, can infact handle a l l the 
d i f f e ren t types of programming tasks and da ta 
involved in CALL, p rec i se ly because the number can 
stand for l e t t e r s , punctuation and words as well as 
d i g i t s . 
6.2 Keeping the advantages of the computer in view, 
Khurshid Ahmad and Grevi l le* divide i t into t h r ee 
types ; those which are pa r t of i t s inherent n a t u r e , 
those which benefit the teacher and those which 
benef i t the learner. So far as the inherent advantages 
of computer are concerned, the computer has enough 
p o t e n t i a l i t y to handle a much wider range of 
a c t i v i t i e s and much more powerfully, than o ther 
technological aids. More than t h i s , the computer can 
1. Khurshid Ahmad, Greville Corbet t , Margaret Rogers and 
Roland Sussex. Compnters. Language Learning ami 
Teaching Cambridge Univers i ty Press , Cambridge. 
PP. 4-6 . 
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offer interactive learning. 
The computer can 'assess' the student's response. It 
can also display nessages, take the student through 
subsequent attenpts at a question, and even take the 
student to a different section of the package, 
depending on the nature of the response. From the 
point of view of teacher, the computer presents 
several aspects of versatility in handling, different 
kinds of material. The computer can handle question-
and-answer routines, simulated dialogues', 
hypothesis testing, and many other types of exercise. 
It can choose questions in sequence or at random from 
the list of questions supplied by the teacher. It can 
'branch' to different parts of the package, depending 
on many different factors, and can do so at any point. 
When the student has completed the session, the 
computer can record results, errors, success rates, 
the time spent, and much more information for the 
teacher to view at a later time. As a result of this 
information, or from the reactions of the students, 
the teacher is able to revise and refine the materials 
at any stage. But this is also true that computer 
gives student the opprotunity to benefit from the 
material carefully designed or selected by the 
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teacher, without his or her actual presence and thus 
frees the teacher fron some constraints imposed by 
heavy teaching schedules, if computer is handling 
drill and revision sessions to which it is well 
suited. For the student too, the computer offers many 
advantages. First among these is access. The 
computer's flexbility of time allows the student the 
choice of when to study particular topics and how long 
to spend on them. This factor makes many educational 
courses accessible to student who could otherwise have 
no chance to take them. More than this, the computer 
can also allow students to take courses, at a 
distance. Distance teaching is eminently feasible by 
computer. Many computers can be linked by telephone 
lines or special landlines, so that a student in, say, 
Australia could use CALL materials on a computer 
physically tocated in, say, Scotland, though it is 
quite expensive and beyond the reach of poor 
countries. For all practical purposes, each student 
has the computer's full attention and can work at the 
speed suited to the individual. Each student's 
response receives a reply from the computer, virtually 
instantaneously, with appropriate feedback in the form 
of comments, assessment and guidance. The computer 
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does the whole process at once. The learner is 
corrected the first time a uistake is nade. The rest 
of the exercise, rather than perpetuating the error, 
can serve to practise the correct version. 
6.3 With regard to the scope of computer in language 
teaching, it will not be out of place to state that 
the range of exercises and activities which can be 
perforced in CALL is limited. Traditionally language 
skills have been divided along two dimensions: 
written/spoken and receptive/productive. This 
produces four activities: reading, writing, listening 
and speaking. In real language activity, it is often 
hard to separate one skill from another because a 
remarkable success can be marked is alj. language 
skills are practised together. Let us see where in 
lie the computer's present capabilities see figure. 
/ / \ 
/ 
WRITTEH 
SPOKEN 
PRODUCTION 
YES 
WRITING 
MO 
SPEAKIMG 
RECEPTIOH 
YES 
READING 
YES 
! LISTENING 
\ - \ - \ - - / 
It is an essential characteristic of natural Isinguage, 
that it is primarily a spoken medium. This is 
109 
obviously a problen for the computer since its obility 
to deal with speech is far less developed that its 
ability to deal with written signals. The type of , 
activities which are clearly not suited to CALL 
present are those which require spoken production, 
such as spoken dialogue, oral summaries or answering 
of questions and reading aloud. In computer various 
exercises may be presented in different ways, for 
instance, gap-filling or changing a given form. But 
they are always concerned with discrete grammatical 
items. Exercises in derivational morphology, such as 
changing the word class of a given word, also fit 
easily into the single answer word. some of the 
methods used to present drills of this kind on the 
computer are discussed by Davies* Only that exercise 
is possible which requires the computer to understand 
or interpret the spoken input from the learner. Of 
course, it is possible to creat CALL programmes with a 
lot of London, Centre for information on Language 
Teaching. 
Data indicating alternative answers. This approach 
can handle many problems at levels below the sentence: 
Davies, G. 1982, Computers. Language and Language 
Learning with a section on the use of the computer ia 
EUL by J. Higglns. (CILT information Guide No 22) 
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that is, for letters, morphemes, words, and even 
phrases. And beyond the level of the sentence the 
difficulties multiply for the computer. 
While there are clear areas where CALL is not useful 
or poses significant problems, certain other 
activities can be dealt with efficiently. Inflexional 
gap filling exercises and morphological manipulations, 
grammatical manipulations where there is a clear 
grammatical goal are also well suited to CALL. For 
instance, combining two clauses by subordination: 
John was sad. His mother was ill (because) CALL may 
also be used in vocabulary work. Students can be 
asked to choose between alternatives as definition of 
a given word. Such an exercise can be presented in the 
form of guessing game. Successive wrong guesses can be 
countered with the chance of further clues. This can 
be followed up in the classroom by learners producing 
written or oral definition for the teacher or other 
members of the class. Supplying synonyms or antonyms 
can be dealt with very neatly by requring learners to 
match items from lists of words. Finally, there is 
no clear application for CALL using speech output: 
dictation. Although this is now being phased out in 
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some public exaninations, some teachers still prefer 
to retain it as an activity in their repertoire, 
especially for a language, like English, where 
spelling can be a problem and sought to be rectified. 
Multiple choice formate can be used on the computer 
in quite different types of exercise. A package is 
herewith cited to show how a single function (for 
example, refusing an invitation) can be performed with 
varying degrees of politeness: please read the 
following conversataion between victoria and Albert. 
Albert would like to go out with victoria. 
A: Hi ! How's it going? 
V: Oh, not so bad: What abaout you? 
A: Er.... thanks. But you're looking a bit fed 
up. Anything wrong? 
V: Not really.... Just a bit bored 
A: Well, perhaps.... May be you'd like to see a 
film a something. How about tonight? 
What can the learner think Victoria's reply is? 
He can choose one of the following , assuming that she 
wants to refduse firmly but without offending him: 
1. Oh, thanks, but I'd really rather not. 
2. Not with you I wouldn't. 
3. Would you mind very much if I said no? 
4. Get lost. 
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Whatever a l te rnat ive i s chosen, an explanation of the 
s t y l i s t i c effect of each response appears on the 
screen to explain the ef fec t achieved. So. 
1. (Alber t ) wil l be described as p o l i t e and a l i t t l e shy, 
but nevertheless rather d i r e c t . 
2. (V ic to r i a ) i s offensive, poor Albet has no chance here 
and so on. Such a prograu fornat can eas i ly be used 
with dif ferent data. The wr i t t en output on the VDU 
screen could also be acconpanied by speech output. A 
prograu in a similar s o c i o l i n g u i s t i c vein (uaking 
r e q u e s t s ) , called LOAM, has been developed by John® 
using a * generat ive ' technique. 
6.4 Cal l prograns can also be presented to learner in the 
fore of a game. Computer games are now a feature of 
t eenagers , l ives , and vary from the very simple to 
the extremely complex. However there are many 
t r a d i t i o n a l games which can be adopted for language 
teaching purposes. Probably the best known i s 
Hangman, where students have to guess the l e t t e r s in a 
word before their e r rors complete the drawing of a man 
3. Johns, T.F. 1983. Generating a l t e r n a t i v e s in Chandler 
(1983), PP, 89-07 
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on a gibbet. Particular games work nore or less well 
in different languages. Though \hanginan for example, 
is successful in English, it is much less successful 
in a language like Italian. Various old games like 
Hommurabi and the Towers of Hamoi already exist in 
computer form. Such games introduce an element of 
compitition and diversity. They are useful part of 
educational methodology. Many games can be adopted 
for CALL purposes by supplying language stimuli some 
of them, like Advanture, can be used to develop a wide 
variety of language skills, such as reading 
comprehension vocabulary learning, expressing 
conditions and giving instruction. 
John (university of Birmingham) has adopted a game 
format for many of his programms following what he 
calls a "generative approach' to CALL which 'entails 
that no tasks are written in advance: What the 
computer program consists of is a series of 
instructios allowing the machine to creat such tasks 
on the basis of its moment-by-moment-interaction with 
the student. He emphasized the active role of the 
learner as an intelligent guesser. His S-ENDING 
program is designed to act as a stimulus to classroom 
discussion of grammatical rules. The students 
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challange the conputer's ability to give correct forn 
of words with an S' ending (Cat > cats; marry> 
Barries). Conputer is using and then testing then out, 
particularly with a view to out-uanoeruvering the 
coBiputer with rare examples. Such problem-sorving 
approach is certainly possible as a norman classroom 
technique under teacher's supervision. 
6.5 Conputer and writing skill 
There is no doubt that a computer, if used in a 
skilful manner, can lend its potential for clarity and 
flexibility to the word worker. Naturally, what holds 
true for the professional writer is doubly importrant 
for the student not used to wrestling with the written 
word. In many people, the sight of any empty sheet of 
paper, by no means, triggers a wave of creative energy 
but only an irresistible impulse stirs imaginative 
faculty. But, since with the word processor the fear 
of getting lost in a Jungle of confused scrawls 
usually evaporates once the student has mastered a few 
basic techniques, he will soon find pleasure in 
experimenting. The student will be tremendously 
benefited from working with a word processor. One of 
the main creticism against using the computer in 
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general is the isolation created by working with this 
kind of nachine. But writing, regardless of whether 
the learners use a ball point pen, or an IBMPC, is 
always a lonely task. Fanous novelists like Robert > 
Musil and Thoaas Mann have vividly described their 
lonely battle for the "daily Page" of course, the 
computer will provide the student with enough 
opprotunity for playing with words. The best way for 
composition writing activity is to take advantage of 
Monsieur Breton's ingenious invention of outomatic 
writing. This activity is called free writing or 
brainstorming. The students should sit down at their 
macihines and just type whatever comes to mind 
following the uncensered flow of their associations. 
They should develop and expand the theme in anyway 
they feel inclined. The most important thing is to 
write till 10 minutes are up, without stopping to make 
corrections. There is no limit to the amount of 
errors that can be made. These should not be 
corrected during writing, but later in the editing 
phase. This is the pure writing or idea-releasing 
stage. 
It is important to keep reminding the students that in 
the writing phase nobody is going to criticise then, 
and that there will be plenty of opportunity to 
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correct errors later on, with the new skills they have 
learned. The best way for the students to develop 
writing skill is to try a little autonatic writing, 
regularly on the computer. The students should begin 
keeping a writing Journal-a diary in which they write 
something for 10 minutes everday. The subject is 
insignificant; the important thing is to begin doing 
more writing. The purpose of this exercise is to 
release the students, writing inhibitions, thus 
prompting the free flow of association. Many writers 
jot down ideas as they come up on scraps of paper, and 
save them on disks. This way they have an invaluable 
source of material for future reference. 
6.6 The computer can be used to store lexical Material 
The computer is able to store and manipulate large 
amount of data. One abvious set of data for language 
teaching is dictionary (monolingual, bilingual or 
multilingual). Computerized dictionaries have been 
used by textbook writers for some time and they played 
a central role in improving writing skill. However 
dictionaries can now be made available for student to 
use interactively; the student types in a word and 
the computer responds with its meaning. This is a 
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valuable resource, because in the course of learning a 
language, students spend a great deal of time simply 
turning the pages of dictionaries. The computer, 
because of its rapid response, saves a considerable 
amount of time and students enjoy using it in the way. 
The entries can be presented as in a standard 
dictionary, with alternative meanings, examples and 
grammatical information. The difference lies in the 
computer's rapid search facilities; moreover, 
additions and alterations to the dictonary can be 
easily made. The small dictionaries for individual 
texts and the larger back-up dictionary interact in 
two further ways. When a small dictionary is being 
created, the computer first checks whether required 
words are in the large dictionary and if, so, it 
offers meanings. When the small dictionary has been 
created (probably from a combination of words already 
in the back-up dictionary and of wrods entered diretly 
into the new small dictionary) it can be checked and 
corrected where necessary. The teacher can then merge 
the contents of the small dictionary into the back-up. 
In this way the back-up dictionary can be gradually 
expanded. The programming involved, with details of 
the storage and the search techniques employed, has 
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been well described by Edwawrds."* 
A number of nicrocoinputer systems offer word 
processing facilites which help the user to lay out a 
document and edit text. Some of these systems also 
include a list of English words (70,000 or even more) 
together with programmes to match the text typed 
against the entries in the word list and to highlight 
words which do not match, for the user to check 
whether an error has been made. These spelling 
checkers are not very expensive and they have a 
potential role in various free composition exercises. 
Edwards, J.H. 1981. The Implementation of Translation 
aid on a mini. M Tech Thesis. Brunei University. 
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CONCLUSION 
W i t h a v i e w t o p r o m o t i n g l e a r n e r ' s p r o f i c i e n c y i n 
l a n g u a g e s k i l l s , t h e use o f e d u c a t i o n a l t e c h n o l o g y i n 
p r e s e n t p e d a g o g i c a l s c e n a r i o seems t o be a l m o s t 
i n d i s p e n s a b l e . By v i r t u e o f i t s v i s u a l p r e s e n t a t i o n , 
e d u c a t i onal t e c h n o 1 o g y i s c a p a b l e o f a r o u s i n g max imum 
m o t i v a t i o n wh ich i s one o f t h e most e s s e n t i a l f a c t o r s f o r 
e f f e c t i v e l e a r n i n g . M o t i v a t i o n i s , i n f a c t , t h e c r u c i a l 
f o r c e t h a t y i e l d s t h e b e s t r e s u l t i n e v e r y k i n d o f 
l e a r n i n g , p a r t i c u l a r l y i n E n g l i s h language l e a r n i n g . Due t o 
l a c k o f m o t i v a t i o n , any method o r t e c h n i q u e used i n language 
pedagogy w i l l c e r t a i n l y f a i l t o p romote competence i n 
language s k i l l s . M o t i v a t i o n i s o f paramount i m p o r t a n c e n o t 
f o r t h e l e a r n e r o n l y b u t t h e t e a c h e r s h o u l d a l s o be e q u a l l y 
m o t i v a t e d so t h a t he c a n e n t h u s i a s t i c a l l y a c t a s a 
consummate m e d i a t o r . 
The most p r o m i n e n t q u e s t i o n t h a t o f t e n emerges i n any 
ELT seminar i s as t o how t o i n c r e a s e l e a r n e r ' s m o t i v a t i o n . 
I n v i e w o f t h i s q u e r y , i t i s o f t e n s u g g e s t e d t h a t t h e 
t e a c h e r s s h o u l d be i n n o v a t i v e . Thus t h e w h o l e d i s c u s s i o n 
comes t o i t s end l e a v i n g t h e l e a r n e r s w i t h no r e a s o n a b l e 
panacea, bu t t h e r e i s no reason t h a t t h e l anguage e x p e r t s 
can n o t f i n d and p r e s c r i b e s o l u t i o n f o r l e a r n e r s l a c k o f 
m o t i v a t i o n . 
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As regards tne m o t i v a t i o n , i t seem^ ind ispensable t o 
d e s c r i b e t h a t the most obv ious c l a s s r o o m p r o c e d u r e f o r 
p romo t i ng l e a r n e r s m o t i v a t i o n i s t h e f r e q u e n t use o f t h e 
media techno logy , because i t opens up a r i c h s t imu lus f o r 
both the lea rner and the teacher and thus makes them more 
r e c e p t i v e t o the v i sua l p r e s e n t a t i o n . V isua l p resen ta t i on 
p r o p e l s t h e l e a r n e r t o i n v o l v e a c t i v e l y i n t h e l e a r n i n g 
process o f Eng l i sh language. 
Along w i t h the techno log i ca l p rog ress , the a t t i t u d e s 
t o w a r d s l a n g u a g e t e a c h i n g and l e a r n i n g i n d e v e l o p e d 
c o u n t r i e s have undergone a sea change. The learners have 
become more t echn i ca l minded, so, they f e e l utmost p leasure 
i n e x p l o i t i n g educat ional technology i n classroom t e a c h i n g . 
On a c c o u n t o f i t s h a v i n g immense m o t i v a t i n g f o r c e , 
educa t i ona l technology has made l a r g e s t r i d e s i n the f i e l d 
o f educa t i on and language teach ing i n developed c o u n t r i e s , 
but i n I n d i a and other developing c o u n t r i e s , the people are 
possessed w i t h the no t ion t h a t educa t i ona l technology w i l l 
d e c e n t r a l i z e t e a c h e r s and m i n i m i z e t h e i r i m p o r t a n c e . 
Keeping t h i s i n v iew, i t has been a t t e m p t e d i n t h e v e r y 
beg inn ing o f the d i s s e r t a t i o n , t o d i s p e l such f ea r which i s 
very common among the teachers . The f a c t i s t h a t teacher 
always remains cen t ra l i n the c lassroom f o r h i s a b i l i t y t o 
m a n i p u l a t e i n t e r e s t i n g e x e r c i s e s and i n t e r a c t i v e 
communicat ion. 
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The man t h r u s t o f t h i s d i s s e r t a t i o n i s on t h e 
i n t e g r a t i o n of media elements i n t o methodology. How can the 
conven t iona l methods, p a r t i c u l a r l y , D i r e c t Method, Audio-
l i n g u a l Method, Communicative and Comprehensive Methods, be 
suppor ted by media technology i s the the main concern o f 
t h i s s t u d y . I t a ims a t p r o v i n g r a t i o n a l l y how m e d i a 
e lements can ac t as p o w e r f u l t o o l s i n t h e hands o f t h e 
teachers t o achieve the o b j e c t s advocated by the t e x t or a 
method i t embodies. The main f u n c t i o n o f D i r e c t and Aud io-
l i n g u a l Methods i s t o persuade learner t o repeat d ia logues 
and d r i l l s read out by the teacher . This can be performed 
w e l l by tape recorder and v ideo recorder , because they can 
be stopped and rewound aga in and aga in . Besides t h i s , the 
s tandard ma te r i a l s which have a l ready been prepared by BBC 
are e a s i l y a v a i l a b l e . I f l ea rne rs l i s t e n t o them c a r e f u l l y , 
t h e i r language s k i l l s w i l l improve enormously. 
So f a r as the Communicat ive Method i s c o n c e r n e d , 
e d u c a t i o n a l techno logy p r e p a r e s t h e l e a r n e r s f o r b e t t e r 
communication a c t i v i t y . Soc ia l i n t e r a c t i o n a c t i v i t i e s are 
seen many t imes on the t e l e v i s i o n and v ideo screen which 
p lace much emphasis on s o c i a l as we l l as f u n c t i o n a l aspects 
o f communicat ion, and hence, acqua in t l ea rne rs w i t h w ider 
v a r i e t y o f communicative s i t u a t i o n . Viewing t e l e v i s i o n a l so 
w a r d s o f f t h e c o m p l e x i t y and v a g u e n e s s . V i s u a l 
p r e s e n t a t i o n which the t e l e v i s i o n and v ideo p rov ide enables 
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learner to infer the meaning of language being used in 
particular context. The use of radio, television and video 
will probably lead us to a greater awareness of the 
concerned subject and thus will facilitate learner's 
understanding of rhetorical features of language. A lot of 
necessary information along with rich vocabulary, the 
learner gathers from radio, television and video will 
certainly muster enough confidence in him and minimize his 
hesitation. 
The shift of emphasis in the new curriculum to the new 
approach is from teaching to learning, with the focus on 
equipping the learner with essential language skills and 
granting him confidence to use them effectively in life 
situation. The competence in four language skills namely 
listening speaking reading and writing can be doubly 
enhanced by educational technology. This dissertation 
attempts to analyse in some details as to how language 
skills can be facilitated by use of media technology. In 
the last ten years listening comprehension has begun to be 
taken seriously. Previously, where there was any interest 
at all, it seemed to be assumed that the student would just 
pick it up some how in the general process of learning the 
foreign language. It seemed reasonable to assume that he 
would learn to understand it as he learnt to speak it and, 
any way, he would of course understand the language 
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addressed to him by his teacher. Sadly, this apparently 
natural process does not seem to produce the desired result, 
because most non-native speakers can not acquire a 
comfortable ability to listen and understand the foreign 
language as spoken by native speaker as they only listen to 
their teachers and class mates and feedback from their own 
spoken production. It seems useful to mention that 
listening comprehension can be improved if the students get 
used to the model of speech prepared by BBC. A large number 
of BBC audio-video cassettes should be used by the teacher 
to teach listening comprehension. Listening comprehension 
will certainly be reinforced if the students have been used 
to hearing of the dialogue clearly articulated by the 
native speakers. One more point which is worth mentioning 
in this regard, is that the students, while listening to 
radio, tape and television use all the incoming cues in 
highly active manner to determine who is speaking and why, 
to whom, end in what situation. In this way the students 
will be able to work out from the language, what the context 
may be. The comprehension of the context in a way also 
promotes listening skill. 
As regards the speaking skill it is being precisely 
mentioned that educational technology enables learners to 
communicate more effectively in a foreign language. 
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Dialogues and oral drills can be well conducted by tape and 
video, because any important dialogue or speech can be heard 
and reheard by way of stopping and rewinding them again and 
again. Moreover, intensive exposure to the standard model 
presented by audio-video cassettes lays cumulative effect on 
speaking skill because it acquaints the learner with variety 
of communication arising from the events of everyday life. 
One of the major goals of language pedagogy is to 
teach writing which is often perceived as an awesome task. 
How to teach writing in the classroom has been one of the 
most difficult problems for the teacher. The teacher will 
have to deduce effective devices in order to make the 
learner effective writer, but due to his gross negligence 
students have suffered a lot in writing. There is no doubt 
that writing process is extremely exhausting but it can be 
made exciting by the use of media technology. The 
concluding chapters evaluates how writing can be made more 
motivating by computer. Experience has proved that computer 
does enrich language vocabulary by providing the learner a 
number of substitute words which do facilitate writing 
process. Apart from the viability of computer, television 
and video are considered to be more feasible for writing 
because they present environment conducive to discovering, 
creating and shaping ideas. Visual presentation sparks off 
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the w r i t e r ' s imag ina t ion and provokes h i s though t . Apart 
from t h a t v a r i o u s i n t e r v i e w s , d i a l ogues , good conversat ion 
and i n t e n s i v e i n f o r m a t i o n s g a t h e r e d f r o m t e l e v i s i o n and. 
v ideo promote l e a r n e r ' s awareness and develop c l a r i t y which 
i s a s t e p p i n g s t o n e f o r e f f e c t i v e w r i t i n g . V i s u a l 
p resen ta t ion a l s o s t imu la tes sense p e r c e p t i o n which puts 
l e a r n e r ' s con templa t ion a t work and thus develop c r e a t i v e 
express ion . A f t e r v iewing t e l e v i s i o n and v ideo how var ious 
s t r a t e g i e s can be used t o improve w r i t i n g s k i l l , have been 
c r i t i c a l l y eva lua ted i n chapter (V) o f t he d i s s e r t a t i o n . In 
b r i e f there i s no harm i n making an emphat ic a s s e r t i o n t h a t 
educat ional technology promotes a l o t i n language pedagogy 
and t r a i n s the lea rne rs adequately i n language s k i l l s . There 
i s no doubt t h a t s t a t i s t i c a l survey has no t been undertaken 
dur ing the course of t h i s study but i t has been s t r o n g l y 
suppor ted by t h e i n t e r v i e w s t a k e n f r o m h i g h l y e f f i c i e n t 
people. The i r op in ions and arguments were very encouraging 
i n favour o f t h e media t e c h n o l o g y f o r E n g l i s h language 
teach ing . Keeping var ious arguments and suggest ions which 
have gone i n favour of media technology i t can be summed up 
t h a t the i n t r o d u c t i o n of media technology i n language c lass 
w i l l b r i n g about s u b s t a n t i a l change i n o u r a t t i t u d e s t o 
language t e a c h i n g . I t w i l l a lso b r i ng s p e c t a c u l a r progress 
i n language s k i l l s because of i t s compe l l i ng m o t i v a t i o n . 
126 
Moreover, the growing popularity of media technology 
indicates that the time is not far of when our ordinary 
classroom will be changed into electronic room for English 
language teaching. 
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